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Notes for use: 
 
This curriculum was originally written as two separate curricula, one for lower 
elementary and one for upper elementary ages.  Later, I combined the two to create a 
richer resource for use with a wider range of ages. However, many congregations may 
want to use it with a narrower age group.  Each session includes some core activities 
and also some activities to choose among depending on the ages and learning styles of 
the children and the time available to the class.  I have noted (in parentheses wihin the 
activity description) which of these ‘choose some or all’ activities might be best for 
younger, older, or either age students; and which learning styles each one best 
addresses.  Of course, children are all unique and each group has its own dynamic, so 
there may be times when an activity labeled ‘younger’ will be just right for a group of 4th 
and 5th graders, or one labeled ‘older’ will work well for 1st graders.  See the ‘8 Styles of 
Learning’ page in the Resources section for more details about learning styles.  I hope 
this information is useful to religious educators and teachers in planning their programs 
and class sessions! 
 

- Dawn Star Sarahs-Borchelt, 2013 
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Unit 1:  
Beginning Together 

 
Each person is different, 

matters, and deserves to be 
treated and treat others fairly 

and kindly 
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Session 1:  Welcome! 
 
Goals: 
 
To introduce children to each other & their teachers.  To introduce the idea that each 
person is different than others and the same as others in many ways. 
 
This session refers to our FIRST UU Principle:  Each and every person is important. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Introduce yourself by saying your name, a joy or a sorrow in your life this week, and one 
thing that makes you different from other people.  Ask each child (and your co-leader) to 
follow your example and introduce him/herself using those three items. 
 
Focusing:  (15 minutes) 
 
Read the book We Are a Rainbow by Nancy María Grande Tabor.  You may want to 
introduce the story by saying something like, “This is a story about a little girl who feels 
like she is different from the people around her in almost every way because she has 
moved far, far away from her home to a new country.  Try to notice all the ways she 
feels different as I read the story.”  After you read the story, you may want to discuss 
what the children noticed about the ways she felt different, and what helped her feel the 
same as her new friends.  Or choose a similar book or story which speaks to the same 
themes.  Say something like, “Our first UU Principle (showing the First UU Principle 
sign) tells us that every person is important, no matter how he or she is different from 
us.  That is one more way we are all the same.” 
 
Turn again to the last page of the book, which shows a beautiful rainbow of hearts 
arching over several human figures.  Ask the children if they have some ideas about 
why friendships might be like rainbows.  The idea in the book is that friendships are 
something everyone can have, just like a rainbow is there for everyone who can see it, 
not just for one person or one group of people.  Another idea you may want to share 
with the group if no-one mentions it is that a rainbow is beautiful because each color is 
different from each other, just as a friendship is stronger when each person brings his or 
her own unique differences to the relationship.  You could give an example of this from 
your own life; perhaps you have a friend who is very cheerful while you tend to be more 
of a pessimist, so together you reach a middle ground (or something similar).   
 
Integrating:  (5 – 20 minutes) 
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Choose one or more of the following activities. 
 
Craft (younger, spatial, interpersonal): 
 
Give each child a heart shaped piece of construction paper in a different rainbow color.  
Ask each child to write his or her name on the heart, and to write or draw something that 
makes him or her different from other people, and something that is the same about him 
or her and other people.  Put the hearts, along with some blank ones, on a bulletin 
board or poster board in a rainbow shape with “We Are a Rainbow” written across the 
top.  You may want to re-create the “pots of gold” and the human figures from the 
illustration in the book if you have time before class or during class with the children. 
 
Game (older, kinesthetic, interpersonal): 
 
Tell the children that you are going to play a game called All My Friends and Neighbors 
now.  Set enough chairs for everyone minus one person up in a circle.  One person is 
“it” and starts standing in the middle of the circle, while everyone else sits around him or 
her.  “It” says, “All my friends and neighbors who . . . [fill in the blank] change seats 
now!”  The goal is for “it” to get to sit down while someone else is left standing to take a 
turn as “it”.  The thing that fills in the blank has to be something that is true about “It” 
and will be true about others, too.  For example:  who has on blue clothing, who is a girl, 
who saw the Incredibles movie, etc.  Play for a few minutes until several people have 
had a turn to be “it”.  Then suggest playing with a slightly different rule:  the thing that 
fills in the blank has to be something that ISN”T true about “it” or (at least some of) the 
other players.  For example:  who knows how to speak Russian, who likes cheesecake, 
etc.  This will require a little more concentration!  Play for as long as this is interesting 
for the kids. 
 
Art (older, spatial, intrapersonal): 
 
Make a tracing of each child’s hand onto a bulletin board or poster board using the 
closest skin-tone crayon available to the child’s actual skin color.  Have each child write 
his or her name inside the hand tracing and decorate with rings, tattoos, whatever 
strikes their fancies.  Post the finished artwork in the classroom if possible and add to it 
throughout the year as new friends visit the class. 
 
Hands-on experience (younger, naturalistic, intrapersonal): 
 
Pass a prism around the circle for each child to see the way light creates rainbows as it 
is broken up into different parts by the crystal. 
 
Music (younger, musical, intrapersonal): 
 
Sing or play a recording of “Somewhere Over the Rainbow” 
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Closing Circle:  (10 minutes) 
 
Gather the children in a circle or around a table.  Show the First UU Principle sign and 
do an affirmation circle around the group as follows:  Turn to the child to your left and 
hold out your hand for him or her to grasp.  Say, “You are important!” and then prompt 
the child to turn to the person to his or her left and do the same, all the way around the 
circle until all are holding hands.  Sing or play a recording of Hymn #402 From You I 
Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
We Are a Rainbow by Nancy María 
Grande Tabor 
First UU Principle sign 
Singing the Living Tradition, UUA 
 
 
 

Choose according to activity:  
 
Construction paper 
Markers and/or crayons (including multi-
cultural skin tones) 
Bulletin board OR poster board 
A prism 
Recording and/or music for “Over the 
Rainbow” 
Tape and/or CD player if needed 
 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the craft, cut 
hearts out of construction paper for each child.
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Session 2:  Classroom Covenant 
 
Goals: 
 
To create a classroom behavioral covenant between the teachers and children.  To 
introduce the idea that everyone deserves to be treated fairly and kindly, no matter 
what. 
 
This session refers to our SECOND UU Principle:  All people should be treated fairly 
and kindly. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (15 minutes) 
 
Pass the book For Every Child, adapted by Caroline Castle around the group, asking 
each child to read one page.  Be aware of any child’s reluctance or unwillingness to 
read out loud and adapt the activity as needed.  (The words are very brief – but the 
illustrations – and the ideas – are powerful and universal.)  You may want to introduce 
this activity by asking whether the children are familiar with the United Nations and 
some of the things it does, including the idea that through it, countries come to 
agreements about how they will behave in specific areas and sign conventions that set 
forth those agreements.  The text of the book is adapted from the UN Convention on the 
Rights of the Child.  Or, choose another book that speaks to a similar theme.  One 
possibility is We Can Get Along: A Child’s Book of Choices by Lauren Murphy Payne, 
M.S.W. 
 
Tell the children that their task today is to create their own agreement about how they 
and their teachers will treat each other in their classroom.  Say that one way of thinking 
about this is to refer to the Second UU Principle (show the sign.) 
 
Integrating:  (5 – 20 minutes) 
 
Activity: 
 
Ask the children to think of ways it is okay to behave in our religious education classes 
and ways it is not okay to behave.  Make a list on the blackboard or on butcher paper of 
each kind of behavior, listing ALL ideas.  Add any ideas you want included that they 
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have not mentioned.  Then go back over the list and combine or eliminate ideas as 
necessary so that you have a comprehensive, but fairly concise list.   
 
Create a statement together using this format:  “We agree to treat each other fairly and 
kindly by [list rules of behavior], and not to [list any negative rules].  We will remind each 
other of these ideas when necessary, respectfully and caringly.”  (Or any other wording 
you feel is appropriate.)  Write this statement in large letters on a piece of poster board 
or a bulletin board.  Ask each child to sign it!  Post it in your classroom where you can 
refer to it in the future. 
 
If time allows, have pairs of kids act out at least a few items from each list, role-playing 
style.  For example, if “Listen when others are speaking” is on the “Okay” list, have one 
child role-play talking about something important and the other child role-play listening 
attentively.  If “Calling other people names” is on the “Not Okay” list, have one child role-
play calling another child a mean name – and have the other child role-play how that 
would feel and what he or she could do about it (say “we’re not supposed to call each 
other names here”, tell a teacher, etc.).  With children of this age, you will probably have 
to offer some coaching on how to act out the different scenarios – and they will probably 
have more fun with the “Not Okay” scenarios!  That’s okay – the idea is for them to have 
a chance to experience what each situation might look, feel, and sound like in a safe 
environment. 
 
If time allows, play this game (either, kinesthetic, interpersonal): 
 
“Keep It Up”:  Have everyone join hands in a circle and throw a balloon into the air.  The 
goal is to keep the balloon in the air for as long as possible by batting at it with any part 
of your body – without letting go of other people’s hands. 
 
Closing Circle:  (10 minutes) 
 
Say something like:  “We will only actually be able to get along if everyone works 
together to remember the agreement they’ve made today and let new people who come 
to our class know about it.”    Sing or play a recording of Hymn #402 From You I 
Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
For Every Child adapted by Caroline 
Castle OR We Can Get Along: A Child’s 
Book of Choices by Lauren Murphy 
Payne, M.S.W. 

Second UU Principle sign 
Black/white board or easel paper with 
easel 
A large balloon 
Singing the Living Tradition, UUA 
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Preparation:  Gather needed materials, and books.  Blow up the balloon.
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Unit 2:  
Ways We Are 

Different 
 

There are many ways in 
which we can be (and are) 
different from each other.  

Learning about these 
differences and accepting 
them and each other can 

help us to grow.
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Session 3:  Different Bodies (Race) 
 
Goals: 
 
To explore the physical differences which people call race, for example skin, hair, and 
eye color; hair texture; facial shapes; etc. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (15 minutes) 
 
Read one of the following books:  The Colors of Us by Karen Katz (a story about a 
young girl noticing the many different colors of the people in her neighborhood) or All 
the Colors We Are by Katie Kissinger (a very clear, brief, and scientifically accurate 
explanation of how each person gets the skin color he or she is born with and develops 
throughout life.)  You may want to introduce the story by saying something like, “There 
are many ways in which people are different from each other.  One of the ways we often 
notice first is how we look different from each other.  One of the things we often notice 
first about how we look different from each other is that our skin can be different colors.  
Here is a book about different skin colors!” 
 
After you have finished reading the book, say something like, “People often categorize 
themselves and other people into different categories based on how they look called 
races, such as White, Black, Asian, Native American, etc.  Scientists have researched 
whether there are really categorical differences between people who we think of as 
being White or Black or Asian or Native American or whatever other races people think 
of as existing.  For the most part, scientists have concluded that although we do 
certainly look different from each other, people are more different from each other 
genetically within racial groups than between racial groups.” 
 
Integrating:  (5 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Art (younger, spatial, interpersonal): 
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Ask the children to choose partners, or choose partners for the kids, depending on your 
class dynamics.  If you have an uneven number of kids, pair one child with yourself or 
your helper.  Give each pair a divided tray of yellow, red, black, and white poster paint; 
several small dishes for mixing; paintbrushes; a cup of water for rinsing; and several 
sheets of paper.  Help each pair mix paint to create the “right brown” to depict each 
other’s skin color and let them paint pictures of each other (you may want to have some 
other paint colors on hand for eyes, hair, clothing, etc.)  When the paintings are finished, 
the children can take them home, or you may want to display all of them in your 
classroom. 
 
Game (younger, kinesthetic, interpersonal): 
 
Play a modified game of “All My Friends and Neighbors”.  Arrange a circle of chairs with 
one for each child.  You will be “It” for the whole game (normally different people take 
turns being “It”.)  Have the kids sit in the chairs.  Say, “All my friends and neighbors who 
. . . have kinky hair, change seats now!”  All the kids with kinky textured hair have to get 
up and find another seat.  If there’s only one child with kinky hair in your class, DON’T 
use this example!  Only pick characteristics where there are at least two people who fit 
the category.  Try to make sure that EVERY child gets to switch seats at least once.  
Some other characteristics you could use:  straight hair, blond/brown/black hair, 
blue/green/gray/brown eyes, pointy/flat noses, brown/tan/pale/dark skin, etc. 
 
Discussion (older, linguistic, interpersonal): 
 
Ask the children what they think the scientific information that individuals within a “race” 
vary more than individuals of different “races” genetically speaking.  What do they think 
that means about whether race is really a valid way to separate people into different 
categories?  There may be a variety of opinions in the class about whether the idea of 
race is useful or not in our society today.  That’s okay – allow the full range of ideas to 
be expressed, and share your own opinion if you have one.   
 
Game (older, logical, interpersonal): 
 
Hand out the “Race Bingo Cards.”  Each child is to find others in the class who are like 
or unlike him or her in the ways listed on the cards, until he or she completes a row 
vertically, horizontally, or diagonally (BINGO!).  When all the kids have reached the 
goal, hand out small prizes. 
 
Closing Circle:  (10 minutes) 
 
Gather the children in a circle or around a table.  Show the THIRD UU Principle sign 
and remind the children that we can accept each other regardless of how we are 
different or think differently.  Sing or play a recording of Hymn #402 From You I 
Receive, To You I Give from Singing the Living Tradition, UUA. 
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Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
The Colors of Us by Karen Katz OR All 
the Colors We Are by Katie Kissinger 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 
 
 
 
 
 

Choose according to activity:  
 
Yellow, red, black, and white poster 
paint (other colors if available) 
Paint trays (with space to put four colors 
of paint per tray) 
Small paint mixing dishes 
Paintbrushes 
Cups of water 
Paper (for painting on) 
Chairs 
Race Bingo Cards 
Pens or pencils 
Small prizes (pencils, stickers, raisins, 
etc.) 
 
 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the art 
project, you may want to set out paints, etc. ahead of time.  If you are playing Race 
Bingo, make enough copies of the Race Bingo Card for each child.  
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Session 4:  Different Bodies (Gender) 
 
Goals: 
 
To explore the physical differences between boys and girls, and the socially 
emphasized differences which affect both boys and girls. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read Bellybuttons Are Navels by Mark Schoen (a very sweet little picture book which 
clearly shows body parts and names them accurately) and/or selections from It’s So 
Amazing: A Book About Eggs, Sperm, Birth, Babies, and Families by Robie H. Harris 
(an illustrated, lengthy discussion of boys, girls, and other things).  If you choose the 
Harris book, you will want to show and talk briefly about the following pages:  10 – 17 
(which show male and female body parts, how males and females look at different 
ages, and briefly describe the reproductive process) and 62 – 63 (which talks about how 
genes influence our different bodies.)  There may be some squirming in the group – 
that’s okay!  If anyone says something is “gross” or that they don’t want to look at the 
pictures, reassure him/her that he/she doesn’t have to look.  If a child seems very 
perturbed, it is okay for him/her to leave the room (get the Sunday Supervisor) for a few 
minutes while you finish the book. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Art with Discussion (younger, spatial, interpersonal): 
 
If you have more than one child of each gender: divide the class into a boys group and 
a girls group.  If you have a teacher and a co-teacher of different genders, the man 
should work with the boys, and the woman with the girls.  If you and your co-teacher are 
both of one gender, one should work with each group.  Give each group a big piece of 
paper and tell them to draw a typical boy or a girl (whichever they are).  They may need 
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some help to get started – suggest drawing a boy with a football or a ninja turtle or a girl 
with a ballerina’s tutu on, for example.  Whatever ideas the kids come up with are fine, 
but you can encourage them to include physical, emotional, and mental characteristics.  
This exercise is meant to help the children express what they know and what their 
culture tells them – NOT to produce a scientifically accurate or non-biased depiction of 
the differences between males and females.  If you have only one girl or only one boy, 
do not divide the group, but do the exercise as one large group, creating both drawings 
together.  
 
Look at the drawings together when both groups (or the whole group) are/is done 
creating them.  Ask the kids if they all agree that these are true pictures of each what 
boys and girls are really like.  If you see anything on the drawings that you find 
particularly biased or untrue, now is the time to point that out (gently!)  If the drawings 
included any of the physical sex characteristics, point them out.  If not, point to where 
they would be. 
 
Game (older, logical, intrapersonal): 
 
You need enough room for all the children in the group to spread out in a line from one 
end of the space you are in to the other.  You will read a series of pairs of opposite 
attributes the children in your class may have.  For example, “I like to run and shout 
outside OR I like to stay inside and do something quiet.”  Tell the children to stand at 
one end of the room if the first statement applies to them, at the other end if the second 
statement applies to them, or somewhere in the middle if they like both (but closer to the 
one that is truer of them.)  They are finding out where on a continuum they fit! 
 
For this game, notice whether the boys are with the boys and girls with girls, or if the 
continuum is pretty mixed up after each statement.  Point this out to the kids – and 
encourage them to notice what happens each time, too. 
 
Here are some gender continuum pairs to try out:  I like to run and shout outside OR I 
like to stay inside and do something quiet; I have long hair OR I have short hair; I am tall 
OR I am short; I have a penis OR I have a vulva (obviously, this one will separate by 
gender!);  I am better at reading than math OR I am better at math than reading; I want 
to be famous when I grow up OR I want to be happy when I grow up; I like reading 
better OR I like watching TV better; I think it’s okay for me to cry OR I don’t think it’s 
okay for me to cry; I feel closer to my family OR I feel closer to my friends 
 
Many people feel frustrated when playing this kind of game because they think the pairs 
aren’t really opposite – they like both things, or feel both ways equally.  If the kids 
complain about this you can explain that these are the rules for this game, and they 
don’t have to agree with everything in it! 
 
Music (younger, musical, kinesthetic, interpersonal):   
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Play the song “Glad to Have a Friend Like You” from Free to Be You and Me by Marlo 
Thomas and Friends.  If the kids need to wiggle, encourage them to dance!  Hold hands 
in a circle, pumping your clasped hands up and down and saying, “Glad to Have a 
Friend like YOU!” 
 
Worksheet (older, spatial, intrapersonal): 
 
Give each child a piece of paper (Gender Drawing Sheet) headed with the phrase, “I am 
a    and I . . ..”  Suggest that each child can draw a picture of him or herself 
and the things that make him or her a boy or girl (or a transgender person!)   
 
Closing Circle:  (10 minutes) 
 
Say something like, “Boys and girls have different body parts and in some ways boys' 
brains and girls' brains work differently.  And every culture thinks that boys SHOULD act 
in some ways and SHOULDN’T act in other ways.  The same goes for girls.  But each 
person is unique, and if you are a boy who likes to do something our culture thinks girls 
should do, you’re still a perfectly good boy!  If you are a girl who likes to do something 
our culture thinks boys should do, you’re still a wonderful girl! 
 
Then say something like, “Most everyone is born with male body parts or female body 
parts.  Babies who have male body parts grow up to be boys and men, and babies who 
have female body parts grow up to be girls and women.  Very rarely, someone is born 
with male body parts, but feels all the time like he should have had female body parts, 
or the other way around.  Sometimes these people prefer to be called Transgender, 
instead of boy or girl or man or woman.”  It is important to convey this information to our 
children, even at this young age, because transgender adults have told us very clearly 
how harmful it was to them as children to have the feeling always that there was 
something wrong with them.  If we have a child in our congregation who is or will be a 
transgender person, he/she needs to know he/she is okay – normal, if unusual – just the 
way he/she is. 
 
If time allows, share the nursery rhyme, What Are Little Girls Made Of? as follows: 
 
What are little boys made of? 
What are little boys made of? 
Frogs and snails, 
And puppy-dogs’ tails; 
That’s what little boys are made of. 
 
What are little girls made of? 
What are little girls made of? 
Sugar and spice, 
And all that’s nice; 
That’s what little girls are made of. 
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And then the “new nursery rhyme” What Are You and I Made Of? as follows: 
 
What are you and I made of? 
What are you and I made of? 
Bones and blood 
And feelings and dreams, 
That’s what you and I are made of! 
 
What are you and I made of? 
What are you and I made of? 
Stardust and atoms 
And genes and smart ideas, 
That’s what you and I are made of! 
 

- Dawn Star Borchelt   
 
Show the THIRD UU Principle sign and remind the children that we can accept each 
other regardless of how we are different or think differently.  Sing or play a recording of 
Hymn #402 From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Bellybuttons Are Navels by Mark 
Schoen and/or It’s So Amazing: A Book 
About Eggs, Sperm, Birth, Babies, and 
Families by Robie H. Harris 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 

Choose according to activity:  
 
Large paper 
Drawing materials 
“Glad to Have a Friend Like You” from 
Free to Be You and Me by Marlo 
Thomas and Friends 
Gender Drawing Sheet 
 
 
 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the 
worksheet, make enough copies of the Gender Drawing Sheet for each child.  
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Session 5: Different Abilities 
 
Goals: 
 
To explore what it is like to be physically and/or mentally able, and what it’s like to be 
physically and/or mentally disabled. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Ask the children if they remember what it was like not to be able to walk?  What about 
when they couldn’t feed themselves?  What about when they couldn’t read?  Introduce 
the story by saying something like, “When we are born we are all pretty helpless.  We 
can’t take care of ourselves.  We aren’t ABLE to do very much.  When we grow up, we 
are ABLE to do more things.  But sometimes there are things we can’t do because we 
have some kind of physical or mental DISABILITY we are born with, and sometimes we 
get sick or are hurt in a way that makes us DISABLED, too.  Here is a story about that.” 
 
Read Now One Foot, Now the Other by Tomie dePaola (watch out, it’s a tear-jerker) 
 
Say something like, “Some disabilities are easy to see, and some you might never 
notice until you did something with the person (like trying to talk to a person who can’t 
hear very well.)  Some people with disabilities need special tools or helpers to do some 
things, and some people with disabilities can and would rather do everything for 
themselves.  If you notice someone’s disability and have a question about it or want to 
know what the best way to help him or her would be, it’s okay to ask that person about it 
politely.  If he or she would rather not talk about it, he or she can say so.” 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Game (younger, kinesthetic, naturalistic, interpersonal): 
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Play a short game of tag with a disability difference.  Tell the children they will have a 
chance to experience just a little bit of what it might be like to have a physical disability.  
Give each child a ‘handicap’ of a different kind.  For this you will need blindfolds (to 
cover some children’s eyes, simulating blindness), cotton balls (to plug ears simulating 
deafness), a wheelchair if available (to simulate being wheelchair bound), and the 
children’s own shoes (have the children put the left shoe on the right foot and vice versa 
to simulate conditions such as mild cerebral palsy where the person can walk, but is 
more awkward and less sure-footed than able-bodied persons.)  You may want to go to 
a larger room or the hallway to allow space for this active game.  Name one child “It” 
and allow the play to go on for a few minutes. 
 
Give the children a chance to reflect on the experience afterwards by asking them to 
share with each other how each “disability” affected them. 
 
Project (older, logical, intrapersonal): 
 
Give the children the Disability Checklist Sheet.  It asks the children to check off some 
of the things they are ABLE to do or UNABLE to do, and check off whether they know 
someone who is UNABLE to do certain things.  Allow about 2 -3 minutes for the children 
to complete their own checklists, and then compile the results on the large version with 
room for numbers of ABLEs, UNABLEs, and people they know.  Look at the compiled 
list.  Talk with the children about what it might be like to be UNABLE to do one or two of 
the things which all of them are ABLE to do.  For example, what might it be like to be 
blind?  How would you read, watch TV, eat, etc.?  Be prepared to offer some real, 
positive answers if at all possible, i.e., blind people can read Braille or listen to 
recordings of books and magazines, listen to the TV, and learn to eat foods they are 
familiar with by feel or ask companions to describe which food is where on a plate if 
they are in an unfamiliar setting.  Don’t be afraid to admit that you don’t know the 
answer to a particular question if you don’t, however.  Suggest that the child look it up or 
ask someone who would know.  Talk with the children about why they may not know 
anyone personally who is UNABLE to do certain things.  For example, they may not 
know anyone who is unable to hear because it is often hard for deaf people to find 
accommodations they need in schools and churches (although in this day and age, 
“mainstreaming” of children with disabilities is much more common than it used to be, 
so these kids may in fact know classmates with more severe disabilities than those of 
us who are adults would have encountered in school.) 
 
Book (older, linguistic, intrapersonal): 
 
Share some of the book Dancing Wheels by Patricia McMahon.  The text is much too 
long to read in limited class time, but you can introduce the pictures by saying 
something like, “This is a book that shows the Dancing Wheels dance company, which 
is made up ‘sit-down’ and ‘stand-up’ dancers – dancers who use their legs to move 
around, and dancers who use their wheelchairs to move around.”  This book is a very 
positive portrayal of people with disabilities and people who are physically able working 
together to do something meaningful. 
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Closing Circle:  (10 minutes) 
 
Show the Third UU Principle Sign.  Say something like, “We are all born disabled – 
because when we are babies, there is so much we cannot do.  Some of us spend most 
of our lives “able” to do most things that people can do.  Others of us are “able” to do 
some things, but need help with other things.  All of us, if we live long enough, 
eventually become “disabled” again by illness or injury or just getting old.  What a 
person can do doesn’t matter to whether we can accept that person and learn from him 
or her.”  Sing or play a recording of Hymn #402 From You I Receive, To You I Give from 
Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Now One Foot, Now the Other by Tomie 
dePaola 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 

 
Choose according to activity:  
 
Blindfolds 
Cotton balls 
A wheelchair 
Disability Checklist Sheet 
Disability Checklist Sheet (Compilation) 
Dancing Wheels by Patricia McMahon 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the project, 
make enough copies of the Disability Checklist Sheet for each child to have one. 
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Session 6: Different Families 
 
Goals: 
 
To explore what different family structures exist in our church, community, and the 
world. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read the story All Families Are Special by Norma Simon.  This is a good depiction of a 
wide variety of family structures, some of which may be more familiar to our kids than 
others.  Introduce it by saying something like, “One of the ways we can be different is in 
what kind of family we live in and who we love.” Show the Third UU Principle Sign.  
After you read the book, go back through the book and talk with the children about 
whether any of you live in or know someone who lives in a family that is like the one on 
each page (e.g. – was anybody here adopted?  Do you know someone who was 
adopted from another country?)  You might want to make a list on a large sheet of 
paper or the chalk board with three columns: type of family (e.g., adopted child), One of 
Us (e.g., a checkmark if an adopted child is there that day), Someone We Know (e.g., a 
checkmark for a child adopted from another country who is a member of another class).  
Or, you may prefer to keep the conversation entirely verbal.  Either way is fine.  If there 
is a type of family which isn’t represented in the children’s families or in the families they 
know, talk a little bit about that type of family and what it might be like to be part of it 
(e.g., what do you think you would miss from your own family if your family were like this 
instead?  What would be extra-special?) 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Craft (younger, spatial, intrapersonal): 
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Give each child a blank puzzle.  Invite them to draw their own family members on the 
puzzle pieces (following up on the last page of the book, which says, “The different 
people in our families all fit together, like pieces in a puzzle.”)  The puzzles may not 
have enough pieces for every family member to have his or her own piece – so it’s okay 
to put more than one person on a piece!  Suggest that they might like to share their 
puzzles with their families when they take them home. 
 
Music (younger, musical, kinesthetic, interpersonal): 
 
Play the song, “All I Really Need” from Raffi’s Singable Songs for the Very Young.  You 
may want to hand out the lyrics and invite them to sing along, or invite them to dance to 
the song, or make up body movements to go with the words. 
 
Book (older, linguistic, logical, intrapersonal): 
 
Share the book Families: A Celebration of Diversity, Commitment, and Love by Aylette 
Janness with the children.  There are 17 different families profiled from the point of view 
of an older child or teenager.  The profiles are too long to read completely in the 
available time, but generally the first paragraph describes the essential elements of 
what makes each family unique.  You may want to read those paragraphs yourself, or if 
you think the children can handle the minor complication of reading just those 
paragraphs, pass the book around the class. 
 
Project (older, spatial, logical, intrapersonal): 
 
Give each child a large (11 x 18”) sheet of construction paper, a glue stick, and a thick 
black marker.  Have ready a collection of white paper circles, squares, and some 
triangles.  Explain the activity as follows:  “We are going to make a kind of family 
diagram today.  Here’s how it works: you use a square for each boy or man in your 
family, and a circle for each girl or woman (this is just a convention – a standard way to 
do it – it doesn’t mean anything special).  You draw lines between them to show how 
they are related to each other: double lines for people who are married or partners, with 
single lines coming off of those lines to show people who are that couple’s children.  A 
crossing line means that those people aren’t married or partners anymore.  You can use 
triangles for pets!  You can arrange things like this in straight lines, or you can use curvy 
lines to fit everything in that you need to.  You can draw people on your shapes, or you 
can take the project home and add cut-out photographs if you’d like.  Write each 
person’s name under the shape you put on for him or her.”  Show the example Family 
Diagram. 
 
Music (older, musical, kinesthetic, intrapersonal): 
 
Play the song “We Are Family” from We Are Family by Sister Sledge!  This is a disco 
tune so encourage the kids to get up and dance! 
 
Closing Circle:  (10 minutes) 
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Show the THIRD UU Principle sign and remind the children that we can accept each 
other regardless of how we are different or think differently.  Sing or play a recording of 
Hymn #402 From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Families Are Special by Norma Simon 
Large sheet of paper OR chalkboard OR 
whiteboard (optional) 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 
 
 
 
 
 
 

 
Choose according to activity:  
 
Blank puzzles 
Drawing materials 
“All I Really Need” from Raffi’s Singable 
Songs for the Very Young 
Lyrics to this song 
Families: A Celebration of Diversity, 
Commitment, and Love by Aylette 
Janness 
11x18” Construction paper 
Glue sticks 
1” white paper squares, circles, and 
triangles 
Thick black markers 
Example Family Diagram 
“We Are Family” from We Are Family by 
Sister Sledge 
 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the project, 
cut out the 1” white paper squares, circles, and triangles. 
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Session 7: Different Beliefs 
 
Goals: 
 
To explore what people who follow different religions believe and the variety of beliefs 
here in our own church. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read the book In God’s Name by Sandy Eisenberg Sasso.  After you read the book, 
you may want to say something like, “People who believe different things about God 
often are part of different religions.  There are also people who believe that God doesn’t 
exist, and that is okay, too. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Craft (younger, spatial, intrapersonal): 
 
Give each child a world religions mandala coloring sheet and some crayons or markers.  
As they color, ask the children what they think each symbol says about what people 
who belong to that religion believe.  Refer to the world religions symbols and their 
meanings page to offer answers if they are way off the mark! 
 
Activity (older, logical, interpersonal): 
 
Ask the children if they remember creating their family diagrams last week.  Say 
something like, “This week we are going to look at another family diagram – except it’s 
not of a family of human beings!  It’s a diagram of how the many religions in the world 
are related to each other (or not, since not all religions are related to each other).  It also 
shows when each religion began.  We’re going to fill it in with other things we know or 
can find out about religions, especially what the people who belong to them believe.” 
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Begin anywhere on the chart you want to and ask the children what they know about 
what people who belong to that religion believe.  (For example, ask what Jews believe, 
and you may get the response – the 10 commandments!)  Write the answers down 
unless you know they are incorrect, in which case you can offer the correct information.  
If someone offers something you’re not sure about, or there’s a religion you and the 
children aren’t familiar with, look it up in one of the reference books we have on hand 
(or better yet, have a child look it up!)  Make sure you fill in at least one or two beliefs for 
each religion. 
 
Discussion (older, linguistic, interpersonal): 
 
Ask the children if they have noticed that Unitarian Universalism isn’t listed in any of the 
reference books (which you will likely have used by this point.)  Ask them if they have 
any ideas about why that might be.  Say something like, “There are fewer Unitarian 
Universalists in the world than there are people who belong to many other religions.  
Many times, people who are thinking about the religions of the world don’t know very 
much about our faith.  They tend to categorize UUs as liberal Christians.  And it is quite 
true that much of our religion has grown up out of the liberal Protestant Christian 
churches of North America (although there are also Unitarians and Universalists with 
quite different roots in Transylvania, India, the Philippines, and other places around the 
world.)  And there are Unitarian Universalists in our church and in other churches 
around the world who do believe some or all of the same things that other liberal 
Christians believe.  But there are also Unitarian Universalists who believe many of the 
same things as members of many other religions, and Unitarian Universalists who 
believe things that are different from what members of other religions believe (like 
atheists, for example.)”  Ask the children if they have any ideas about what belief or 
beliefs might be ones that all (or most!) Unitarian Universalists share since so many of 
us have a lot of beliefs that we may or may not share with each other.  There are lots of 
possible answers to this question!  One that may come up is the Principles.  Here is 
another possible list that you may want to share with the children (adapted by Kate 
Tweedie Erslev from a ministerial colleague's work.)”  She calls these “hidden 
commitments” meaning, I think, that these are things that as Unitarian Universalists we 
are committed to believing even when the explicit ideas are hidden behind other ideas. 
 
There is a possibility of good in the universe 
 
We need to be together to learn and grow 
 
We can trust the inner voices of our hearts 
 
To choose is the essential religious act 
 
Another idea that I have heard many UUs share is that the essential UU belief might be 
that there is no one right way (to believe, to live, to love, etc.) 
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The goal is to share these ideas with the children and give them an opportunity to share 
any ideas they may have about this question, not to reach a definitive answer. 
 
Game (older, kinesthetic, logical, interpersonal): 
 
Play an active game:  Simon Says.  Introduce the game by saying that one thing that is 
for sure about being a Unitarian Universalist is that nobody gets to tell you what you 
SHOULD or MUST believe.  This is good, because many people CAN’T force 
themselves to believe something just because someone else says to.  Choose one child 
to be Simon.  He or she says, for example, either, “Simon says to pat your head.” or 
“Pat your head.”  If he or she says “Simon says” then the rest of the children should do 
the action, if not, they shouldn’t.  Play until the children are ready to stop, giving several 
children the chance to be Simon. 
 
Closing Circle:  (10 minutes) 
 
Show the THIRD UU Principle sign.  Say something like, “We can respect the different 
things that people who belong to different religions believe because their beliefs help 
them to live good lives.  As Unitarian Universalists we are free to find out for ourselves 
what we believe.”  Sing or play a recording of Hymn #402 From You I Receive, To You I 
Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
In God’s Name by Sandy Eisenberg 
Sasso 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
World Religions Mandala coloring sheet 
Crayons, markers, colored pencils, etc. 
World Religions Family Chart 
Children’s reference books on world 
religions (there are many wonderful 
books – choose two or three that appeal 
to you) 
 
 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the craft, 
make enough copies of the coloring sheet for each child. 
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Session 8: Different Thoughts (Learning Styles) 
 
Goals: 
 
To explore the many ways people learn and validate each child’s own learning style. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read the story Crow Boy by Taro Yashima.  You may want to introduce the story by 
saying something like, “Once upon a time, a long time ago and far away in Japan, there 
was a boy who learned things in his own way.  This is his story.”  The setting of the 
story is very different from the children’s lives as well, so you may need to answer some 
questions about historical Japan (like, why did school only go through the sixth grade, 
etc.)  Encourage the children to focus on the things that they DO identify with in the 
story, though.  Ask them whether any of them have special, unusual things they are 
especially good at or like to do. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Activity (either, logical, interpersonal): 
 
Show the children the Things I Like to Do Chart.  Go down the chart and ask who likes 
to do each kind of thing, writing the children’s names beside those they choose.  Say 
something like, “The Crow Boy was very good at learning some things that he couldn’t 
learn in school.  He learned about the outdoors by being outdoors, not by reading about 
it in class or listening to someone talk about it.  And he taught everybody something 
about learning – that there are many ways to do it!  The things you especially like to do 
can tell you something about the way YOU learn best.”  Go down the chart again and 
hand out badges or certificates to each child which say “I am a    [type of 
learner] and I learn best by   !”  [See 8 Styles of Learning Page for 
appropriate information.] 
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Make sure to point out that it isn’t better or worse to be any one kind of learner over 
another, and that it’s not any better or worse to choose more learning styles rather than 
fewer. 
 
Free play (younger, varies): 
 
Allow the children to choose between doing a puzzle, writing a story, drawing a picture, 
or playing an active game (like tag or hide-and-seek).  It will work for different kids to do 
different things, as long as you have enough room for anyone who chooses an active 
game to avoid disturbing the others. 
 
Music (younger, musical, intrapersonal): 
 
Play the song “Teachers and Learners” from We Believe.  Say something like, “We can 
learn by seeing, hearing, saying, figuring out, dreaming, making music, touching, 
moving, going outside, sharing, and being by ourselves!  We are all good at learning in 
our own ways.” 
 
Game (older, kinesthetic, interpersonal): 
 
Play Learning Styles Charades by dividing the class into two teams.  Give each team 
one of the Learning Styles Charades Sheets (which list each learning style and the 
things each learning style is good at).  Have the teams take turns acting out the things 
each learning style is good at while the other team tries to guess which learning style 
they are referring to.  The only rules are that they may not SAY the name of the learning 
style – though they may speak if it is appropriate to the learning style (for example, if 
they are acting out Linguistic Learner or Interpersonal Learner). 
 
Closing Circle:  (10 minutes) 
 
Show the THIRD UU Principle sign and remind the children that we can accept each 
other regardless of how we are different or think differently.  Sing or play a recording of 
Hymn #402 From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Crow Boy by Taro Yashima 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 

 
Choose according to activity:  
 
Things I Like To Do Chart 
Learner Badges or Certificates 
8 Styles of Learning Page 
Puzzles 
Writing materials 
Drawing materials 
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“Teachers and Learners” from We 
Believe 
Learning Style Charades Sheet 

 
 
 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the activity, 
prepare badges or certificates. 
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Session 9: Different Thoughts (Politics) 
 
Goals: 
 
To explore how the democratic process allows people who think differently about many 
things to express themselves, work for change, and at times agree to disagree about 
important ideas. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read the story Chester’s Way by Kevin Henkes.  This is a story about two friends who 
think about everything the same way and do things the same way, and what happens 
when a girl who thinks and does differently moves to their neighborhood.   
 
Ask the children if they think they would rather be friends with someone who thought 
exactly the same as they do, or with someone who thinks differently.  Probably some 
will say one thing, some the other.  Ask them to explain why they feel as they do. 
 
Say something like, “In our church, we believe that it is okay for people to think 
differently than each other about things – little things, and big important things.  What 
are some important things that you know of that people can think differently, or disagree 
about?”  Make a list on easel paper or a chalkboard of the things the kids come up with.  
Some things you may want to make sure get on the list, by suggesting them yourself 
even if the children don’t, are:  politics, who should be elected to be president or 
congressperson, taxes, and other important political ideas. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Discussion (older, linguistic, interpersonal):   
 



Unit 2 Session 9 Different Thoughts (Politics) 

Page 32 of 153  We’re On Our Way 
 

Say something like, “The process we use as a society to decide who is in charge of our 
government and how our country will be run is called politics.  We have different political 
parties that try to get as many people as possible to join them and think about things in 
the way that they do and work together to change things they believe should be 
changed.” 
 
The children probably know the names of the major political parties in our country and 
which ones their parents or other important adults belong to.  They may want to share 
this information or even ask you what your own political affiliation is.  This is fine, if you 
are comfortable (though you don’t have to share this information if you don’t want to!)  
Allow them to share their experiences with this topic in their own families if they 
volunteer, but be sure to guide the conversation to emphasize that it is not “more UU” to 
belong to any one party over others.  List the names of the political parties they mention 
on an easel or blackboard and add some if you know of some that they’ve forgotten. 
 
Ask the children if they know what political party our church belongs to.  This is a trick 
question!  Explain to the children that our church CAN’T belong to or advocate for any 
one political party or candidate for elected office.  As a church, we can speak up about 
any issue that we believe is important, but we cannot take sides in politics as such.  We 
can’t join the political “Its”.  Individual UUs, of course, CAN belong to a political party or 
advocate for a candidate.  Say something like, “Sometimes Unitarian Universalists (like 
people who belong to any other church) think that everybody who is a UU ought to think 
the same way that they do about everything – including politics and political parties.  
This is not true!  There are UUs who belong to many different political parties, and who 
think many different ways about political ideas.  Our principles tell us that it is important 
to use the political processes of voting and deciding together to make decisions as a 
group. 
 
Activity (younger, linguistic, interpersonal): 
 
Say something like, “Sometimes Unitarian Universalists (like people who belong to any 
other church) think that everybody who is our religion ought to think the same way that 
they do about everything – including politics and political parties.  This is not true!  
There are UUs who belong to many different political parties, and who think many 
different ways about political ideas.  Our principles tell us that it is important to use the 
political processes of voting and deciding together to make decisions as a group.  Let’s 
practice doing that!” 
 
Look again at the list of important things that people think differently about which you 
created earlier.  Explain that the class will have a chance to vote to express how they 
feel and think about some of these important things.  You may want to explain that 
sometimes adults vote like this in elections about things called “ballot questions.”  Give 
each child a piece of paper and a pencil, and on another piece of easel paper or the 
blackboard re-write three of the important things as yes or no or option a vs. option b 
questions for the children to vote on.  For example, if one of the important things was 
“who should be president” you could write, “a) a man or b) a woman or c) either a man 
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or a woman.”  Since we don’t know ahead of time what will be on your list, you’ll have to 
think on your feet and create these “ballot questions” for your own unique situation!  Ask 
each child to write what he or she votes on the piece of paper for each question and fold 
the paper in half so no-one else can see it.   
 
While the children do another activity with your co-leader, tally the results and then 
announce them to the group. 
 
Snack (younger, naturalistic, logical, intra- or interpersonal depending): 
 
Provide a simple snack for the children that has two different kinds of food that they can 
put together to makes something even yummier than one thing alone: for example, 
apples and honey, or peanut butter and jelly to spread on bread or crackers (check for 
allergies!), or cheese and crackers, etc.  Say something like, “sometimes having more 
than one way of thinking about things – or more than one kind of food – makes things 
more interesting!”  Alternately, present the class with two options for snack that are not 
normally eaten together (donuts or pretzels, carrot sticks or granola bars, etc.) and let 
them vote on which one to eat!  You may want to discuss the pros and cons of each 
snack before voting; and you will want to talk with the kids about how the results of the 
vote will be enacted.  You may also want to decide whether the vote will be secret or 
public (by written ballot or by voice).  For example, will the vote be binding on everyone 
(everyone eats the snack that gets the most votes), proportional (those who vote for one 
snack eat that snack while the other eat the other snack); or some other option?  
(Consider possible food allergies and choose two things which as far as you know, 
everyone CAN eat!) 
 
Game (older, kinesthetic, interpersonal): 
 
Play a sort of combination of “Tag” and “Amoeba” we’ll call “Merge Tag”.  Designate two 
people as “It”.  Have them begin at either end of the room, while the rest of the group 
stands in the middle of the room.  The goal of the game is for each “It” to capture as 
many of the other players as possible, while the other players try to avoid getting caught 
(just like in regular tag).  Here is how it works:  When you say, “go” the “Its” move 
towards the center of the room to try to catch a player.  They may only catch one other 
player at a time.  Once they’ve got someone, they are to hold that person’s hand and 
run back to their original end base before they can go after another player – while still 
holding on to their first catch!  In other words, once you’re caught, you become part of 
“It”.  (This is the part that’s like “Amoeba”.)  Play continues in this way until all the 
players are part of one “Merged It” or the other.  Whichever side is bigger “wins”.  Which 
“It” this is will depend on how well the new members of “it” cooperated with the goal of 
catching more people – which is up to each individual player! 
 
Gather the group back together and ask them whether it was easy or hard to work 
together, and how they decided who was “in charge” of each “It” as it got bigger and 
bigger. 
 



Unit 2 Session 9 Different Thoughts (Politics) 

Page 34 of 153  We’re On Our Way 
 

Closing Circle:  (10 minutes) 
 
Show the THIRD UU Principle sign and remind the children that we can accept each 
other regardless of how we are different or think differently.  Sing or play a recording of 
Hymn #402 From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Chester’s Way by Kevin Henkes 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
Easel paper, chalkboard OR whiteboard 
& things to write on it with 
Paper and pencils 
Two snack foods that go together and 
are better that way OR two snack foods 
that normally do NOT go together 
(check for allergies!) 
 

 
Preparation:  Gather needed materials, books, and music.  Prepare the snack foods if 
necessary. 
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Session 10: Different Ancestors 
 
Goals: 
 
To explore the fact that our ancestors came from many different places around the 
world to this country at different times. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
BEFORE this session, send a postcard home to the children which says 
something like this: 
 
On Sunday we are going to talk about another way we are all different from each other 
– where our ancestors came from.  Everyone who lives in America today either came 
here from somewhere else or has ancestors who came here from somewhere else – 
even Native Americans!  An ancestor is a parent, grandparent, great-grandparent, or 
many times great-grandparent.  Ask your family where your ancestors came from so 
that you can tell us on Sunday.  If you are adopted, you can ask your family about 
where your birth ancestors AND your adoptive ancestors came from, if you choose.   
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read the story, How Many Days to America? A Thanksgiving Story by Eve Bunting.  
This is a story of one particular kind of immigrant family – a family fleeing persecution in 
the Caribbean who arrives on American shores via a small boat on Thanksgiving Day.  
It touches on themes of political persecution, financial hardship, a difficult journey, and 
acceptance by the new country, which are common to many other immigrants, however.   
 
You may want to refer to a world map for this discussion.  After you read the story say 
something like, “Everyone who lives here in our country now either came here from 
somewhere else or has ancestors who came from somewhere else.  First, thousands of 
years ago, people traveled to this land from the northern parts of Asia and perhaps 
Europe, over land or in boats on the sea.  It was dangerous – but also very rewarding.  
Their children and their children’s children moved south over the continent for hundreds 
and thousands of years and became the many tribes of what we call today Native 
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Americans, Indians, First Nations People, or indigenous people.  They lived on this land 
and cared for it as their land for thousands of year.  Then Europeans started to arrive.  
Some Europeans came as conquerors and intentionally killed and hurt Native peoples.  
Many, many more came simply seeking space and opportunity in the “New World”.  
Some Europeans brought Africans to this land in slavery.  Millions of Africans came to 
North and South America against their will and survived slavery in terrible conditions.  In 
the last hundred and fifty years, many many people have immigrated to our country 
from ALL parts of the world:  Asia, Africa, the Middle East, Europe, the South Pacific, 
and South and Central America.  Some of them have come simply seeking opportunity.  
Some of them have come as refugees from wars or terrible governments.  Some of 
them have come legally, following all the rules our government sets up to control 
immigration.  Some of them have come illegally, on boats or trucks or by foot, getting in 
however they can and hoping to stay.”  If you think the children may know some of this 
(very simplified) story already, you may want to draw some of it out of them rather than 
just telling it. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Activity (either, logical, interpersonal): 
 
Remind the children of the postcard they received asking them to ask their families 
about where their ancestors came from.  Using the world map and heart-shaped Post-It 
Notes, go around the class and have each child tell and mark on the map with Post-Its 
where his or her ancestors came from.  Some children may have detailed information 
and identify many places, while others may identify one place or not have remembered 
to talk with their families about it.  That’s fine.  The idea is to decorate the map and 
show the variety of places our ancestors come from, not to do detailed family history as 
a group.  Take a picture of the decorated map and print it out if possible! 
 
Game (either, kinesthetic, interpersonal): 
 
Play Red Light, Green Light.  You could have the person being the “light” wear a crown 
and hold a torch like Lady Liberty at Ellis Island if you like!   
 
Here are the rules:  Establish a start and finish line. (If the weather is good, you may 
even want to go outside.)  "IT" stands at the finish line. The other players spread out 
across the start line.  "IT" yells, "Green Light!" turns away from the players and counts 
out loud from 1 to 10, during which time the players run (or if you are inside, with less 
space, walk slowly) toward the finish line.  When "IT" reaches 10, "IT" yells, "Red Light!" 
and turns back to the players. At the sound of the words "Red Light," the players stop 
running and freeze.  "IT" or an adult coach on the sidelines sends anyone still moving 
back to the start line.  "IT" yells, "Green Light!" and the game continues until someone 
reaches the finish line and tags "IT." The first person to do that is the next "IT." 
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Music (either, musical, intrapersonal): 
 
Play the song, “We Are” by Sweet Honey in the Rock.  Invite the children to listen and 
think of the people who were their ancestors. 
 
Book (older, linguistic, intrapersonal): 
 
Read the book Coming to America: the Story of Immigration by Betsy Maestro.  You 
may want to pass it around the class for the children to take turns reading out loud.  It is 
a simple overview of the story of American immigrants from 20,000 years ago to the 
present.  It does NOT emphasize the negative impacts of European colonists on the 
Native Americans, so you may want to point out or ask the children if they are aware of 
how European immigrants displaced, killed, and suppressed Native peoples and 
customs.  It also says something a little odd about African slaves who came to this 
country: “most never returned to their homelands, so far away.”  This may be worthy of 
further discussion also, since it doesn’t really capture the immense strength and 
courage enslaved African-Americans needed (and had) to survive slavery and fight for 
true freedom once slavery was ended. 
 
Closing Circle:  (10 minutes) 
 
Show the THIRD UU Principle sign and remind the children that we can accept each 
other regardless of how we are different or think differently.  Sing or play a recording of 
Hymn #402 From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
How Many Days to America? A 
Thanksgiving Story by Eve Bunting 
A world map 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 

 
Choose according to activity:  
 
Heart-shaped sticky notes 
Lady Liberty crown & torch 
“We Are” by Sweet Honey in the Rock 
Coming to America: the Story of 
Immigration by Betsy Maestro 
 
 

 
Preparation:  Gather needed materials, books, and music.   
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Session 11: Different Ways to Live (Poverty & Wealth) 
 
Goals: 
 
To explore the difference it makes in people’s lives to be poor or wealthy in different 
places around the world. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Share the book The Hungry Coat: A Tale from Turkey by Demi with the children.  This is 
the story of a wise man that goes to a banquet at a friend’s home dressed in a shabby, 
smelly (poor) coat.  Everyone ignores him, so he goes home, bathes and dresses in a 
splendid, ornate (rich) coat and returns to the party.  Everyone is delighted to see him, 
offering him food and drink.  So he accepts the food and drink, giving it to his ornate 
coat, saying that it is clearly his wealthy coat which was truly welcome! 
 
Ask the children to respond to the story – what do they think of the friends who welcome 
a rich man when they ignored a poor one?   
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Snack (younger, naturalistic, logical, interpersonal): 
 
Cut some apples into about as many pieces as there are children.  Give one child about 
half of the pieces.  Cut one of the pieces into smaller pieces so you can give one 
smaller piece to each of about half of the children.  Give the rest of the children one 
piece each.  (For example, if you have 6 children in the class, give one child 3 pieces, 
cut one piece into 3 pieces to give to 3 children, and give each of the remaining 2 
children 1 piece of apple.)  Ask them if they think this distribution is fair! 
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Talk with the children about what would be fairer.  Encourage negotiation about how to 
redistribute the pieces of apple.  Be prepared for some kids not to want the apple, and 
therefore be fine with the uneven distribution! 
 
Explain that this way of distributing the apple is kind of like how wealth is distributed in 
our country.  A very few people have lots of wealth; about a third of the people have 
some wealth; and more than half of the people have very little wealth.  FYI, I used 
information derived from a report on the distribution of wealth in U.S. Households in 
2001 for these very rough figures.  The children need to understand the general 
principle, not the detailed statistics. 
 
“Wealth” may be a word that some of the children do not fully understand.  Say 
something like, “Having wealth means being rich.  Not having wealth means being 
poor.” 
 
Let them eat the apples!  (And have more on hand for anyone who’s especially hungry.) 
 
Ask the children if they would like to share what they have (apples) with the rest of the 
congregation.  Hopefully they’ll say yes!  If so, help them to prepare a plate or two of 
apple slices to take out to coffee hour, along with a dip of some sort if possible. 
 
Discussion (either, linguistic, interpersonal): 
 
Ask the children to tell you what it is like to be poor.  Some of them may be speaking 
from personal or family experience, while others will speak out of ideas they’ve gotten 
from the culture around them in various ways.  Then ask the children to tell you what it 
is like to be rich.  Their ideas may be pretty extravagant!   
 
If the children don’t mention these things, be sure to bring them up:  being rich or poor 
affects how much food people have, whether they have a safe place to live/sleep, how 
much of an education they are able to get, whether they have clean/safe water to drink, 
and whether they can get help when they are sick or hurt. 
 
Try to avoid asking any of the children to identify themselves as rich or poor.  Wealth is 
a very touchy, almost taboo topic in our consumerist society and it may be painful for a 
child to admit to either poverty or riches in a social situation.  If a child talks about his or 
her (or his or her family’s) particular situation that’s okay, but don’t push for it.  You may 
want to say something like, “There are poor people right here in our congregation, and 
there are rich people.  And there are lots of people in-between.  That’s true in our 
neighborhoods and in our whole country, too.  But it’s also true that being poor in the 
United States can mean being richer than being rich in some other countries around the 
world.” 
 
Close by saying something like “It is a fact that some people have more resources and 
some people have fewer.  We can accept each person for who he or she is, not judging 
him or her for how much stuff he or she has, and we can learn from the experiences of 
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people who have different amounts of wealth than we do.  We can make choices about 
how we share or don’t share whatever resources we have with people who have more 
or less than we do.” 
 
Project (older, kinesthetic, interpersonal):   
 
Divide your class into three teams.  (For this exercise, it’s probably better to divide them 
fairly evenly with regards to gender, age, ability, etc. than to let them self-select teams.)  
Tell them that each team is to build the tallest tower possible using the supplies in the 
bags you will give out.  Do NOT tell them that one bag will contain very little – 
paperclips, maybe a pencil or an eraser or something like that.  One bag will contain 
some more useful items.  One bag will contain good building materials like blocks, pipe-
cleaners, etc. 
 
It is quite possible that a miniature war will break out in your classroom when the 
children discover what is in the bags and start trying to build their towers.  When 
presented with this activity, many groups with no resources “attack” the groups with 
resources and take some of the “goodies”.  It’s very unlikely (though possible) that the 
children will a) accept their given lots or b) peacefully negotiate a more equitable 
distribution of “wealth”.  Let the process go on for as long as the children seem to be 
trying new ideas to resolve the conflict, and no-one is getting hurt physically or 
emotionally. 
 
Now, it’s time to process the experience with the children.  It is VERY IMPORTANT to 
have a conversation around this – if you “run out of time” MAKE time – it’s not a good 
idea to send children away from this stressful activity without giving them space to 
reflect on it and begin to incorporate its meaning. 
 
Give the children time to talk about how they felt/feel about what happened, and what 
they wish could have been different. 
 
Say something like, “This game is a little bit like what it’s like to be poor or rich.  A very 
few people in the world have lots of resources like food, shelter, water, education, 
health care, and so on.  Some people have some of these resources, at least some of 
the time.  And some people don’t have any of these resources, at least not most of the 
time.  We divided you up into equal groups.  But that’s not how it is in the real world of 
being poor or rich.  In the real world, only about 6% of people are rich enough to have 
all or most of what they need all of the time.  About 25% of people are so poor that they 
don’t have most of what they need most or all of the time.  And that means that about 
69% of people have some of what they need, some of the time.  If we divided the class 
up like that, only ONE of you would have gotten the bag with all the supplies – actually, 
less than one of you, but we can’t divide people that way.  Maybe TWO of you would 
have gotten the bag with almost nothing.  And the other SEVEN of you would have 
gotten the bag with some stuff, but not a lot.” 
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These numbers are based on a class of 10 – adjust as necessary for your class size, or 
talk about what it would have been like if you had 10 people in the room.  You may want 
to refer to the “100 People” sheet for more information. 
 
If you have time, you may want to help the kids make a pie chart showing this 
6%/69%/25% distribution of wealth in the world (approximately) to keep in your 
classroom. 
 
Closing Circle:  (10 minutes) 
 
Show the THIRD UU Principle sign and remind the children that we can accept each 
other regardless of how we are different or think differently.  Sing or play a recording of 
Hymn #402 From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
The Hungry Coat: A Tale from Turkey 
by Demi 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 
 
 
 

 
Choose according to activity:  
 
Apples 
Cutting board & knife 
Caramel or other dipping sauce for 
apples 
Three paper or plastic bags containing 
supplies for building a tower:  1 with 
small, pretty useless items; 1 with a 
mixture of small, useless items, and 
some more useful things like blocks or 
sticks, etc; and 1 with lots of useful 
items like blocks, sticks, pipe-cleaners, 
etc. 

Preparation:  Gather needed materials, books, and music.   
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Session 12: Different Ages 
 
Goals: 
 
To explore some ways we are different (and the same) at different ages. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Ask the children whether they know anyone who is very old.  Ask them how old the 
littlest baby they ever saw was (for many of them, this will be a newborn sibling!)  Ask 
them whether they think that they are young, or old.  Ask them what they think is 
different when you are old or when you are young.  Say something like, “I’m going to 
read a story about being very young, and being very old.  One of the things that is often 
different about being old from being young is that you might have more memories than 
young people, but you also might start to forget things more easily.” 
 
Read the story Wilfrid Gordon McDonald Partridge by Mem Fox.  It is the story of a 
young boy who lives next to an “old peoples’ home” and makes friends with the 
residents.  One of them is losing her memories and he collects objects to remind her of 
things she has forgotten. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Craft (younger, spatial, intrapersonal): 
 
Ask the children what they think a memory is.  Say something like, “Everyone has 
memories, no matter how old they are.  Your memories are important to you now, but 
someday you might forget the things that you remember now – even if you don’t lose 
your memory in general.  Let’s make memory books to keep until we are older.  Then 
we can look back at them and remember what is important to us now.” 
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Put out a wide variety of craft materials, along with a small, blank book for each child.  
These can be as simple or as fancy as your resources allow, anything from pieces of 
construction paper stapled together into a book to a store-bought scrapbook.  Either 
way, write “My Memory Book” on the cover of each book, and the following phrases on 
some of the pages inside:  “I remember something warm,”  “I remember something from 
long ago,” “I remember something that makes you laugh,”  “I remember something that 
makes you cry,”  “I remember something as precious as gold.”  Encourage the children 
to make a collage, a drawing, or write a story about each kind of memory that they have 
in their books.  It’s okay if they don’t finish the whole project today! 
 
Music (younger, musical, kinesthetic, intrapersonal): 
 
Play the song “Circle Game” by Joni Mitchell.  You could play this song while dancing in 
a circle, Ring-Around-A-Rosy style. 
 
Game (older, logical, kinesthetic, interpersonal): 
 
Ask the children the riddle of the Sphinx:  “Which animal has at first four legs, then two 
legs, then three legs?”  Some of them may know the answer – but just in case nobody 
does, it is “A human being – who crawls as a baby, walks on two legs as an adult, and 
walks with a stick in old age.”  You may want to show pictures of the Sphinx and 
Oedipus (who solved the riddle).  One source is p. 67 & 69 of The DK Illustrated 
Dictionary of Mythology by Phillip Wilkinson. 
 
Play tag with a “Three Ages of Humanity” twist!  Divide the class into three groups.  One 
group will play by crawling around on all fours, one group will play on two feet, and one 
group will play walking with a cane or stick.  If you have a child in your group with 
mobility challenges, consider ahead of time which group he or she will be most 
comfortable in physically and emotionally.  Some children who use a wheelchair or 
crutches might enjoy getting down on the floor and crawling around, while for others, 
this might be terribly embarrassing and disempowering.  A child in a cast for a broken 
limb might need special consideration as well.  Whether you have a child with mobility 
challenges in your class or not, it is a good idea to point out at some point that these 
three stages are a generalization – some babies learn to walk very young, some when 
they are older; some adults need to use crutches, a wheelchair, or other mobility 
assistance; and some older adults never need a cane. 
 
Make someone from the crawling group “It” and play for a while.  Then make someone 
in the walking group “It”, and then give someone in the cane group a turn. 
 
Project (older, logical, intrapersonal): 
 
Give each child a long, narrow piece of paper with various ages from birth through 100 
years marked off along a line drawn down the middle long-ways.  Put out markers and 
pens and pencils.  Suggest that each child write or draw something about what he or 
she thinks he or she might be like or be doing in life at each age. 
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Closing Circle:  (10 minutes) 
 
Show the THIRD UU Principle sign and remind the children that we can accept each 
other regardless of how we are different or think differently.  Sing or play a recording of 
Hymn #402 From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Wilfrid Gordon McDonald Partridge by 
Mem Fox 
Third UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 
 
 
 

 
Choose according to activity:  
 
A variety of craft materials 
Prepared memory books 
“Circle Round” by Joni Mitchell 
The DK Illustrated Dictionary of 
Mythology by Phillip Wilkinson or 
another book with illustrations of the 
Sphinx and Oedipus 
Several walking canes or walking sticks 
Prepared narrow strips of paper for 
timelines 
Writing/drawing materials 
 

Preparation:  Gather needed materials, books, and music.  If you are doing the craft, 
prepare the memory books with the suggested phrases ahead of time.  If you are doing 
the project, prepare the timelines ahead of time. 
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Session 13: Accepting Differences Helps Us to Grow 
 
Goals: 
 
To review the many ways in which people can be different from each other and affirm 
the value that differences help us to grow as individuals and as a religious community. 
 
This session refers to our THIRD UU Principle:  We should accept one another and 
keep on learning together. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Ask the children how many ways they think people can be different from each other.  
(There isn’t a right answer to this question, except it’s not 2 or 3!)  Say something like, 
“There are many ways people can be different from each other.  Here is a story about 
some of those ways.”  Read the book Different Just Like Me by Lori Mitchell.  
Afterwards, point out the line on the last page which says, “. . . they were all different 
from one another, and that’s what made them so great.  I’m glad everyone is different . . 
. just like me!”  Say something like, “We can learn and grow a lot from being part of a 
community like our church where people are different from each other – and especially 
where we are encouraged to notice and accept our differences. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Project (younger, logical, interpersonal): 
 
Ask the children if they remember all the ways of being different your class has 
discussed during this unit.  Refer to the “Unit Two Sessions” sheet to refresh your 
memory.  Help the children make a poster, banner, or mural which shows each of the 
kinds of differences (you could write each one on for them, ahead of time or at the 
moment, and they can illustrate each one.) 
 
Puzzle (younger, logical, intrapersonal): 
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Play the “Same and Different” game as described in the book.  Look at the small 
pictures underneath the words in the story.  They all have characteristics that make 
them the same and characteristics that make them different.  For example, the fish are 
all the same because they swim in water and have gills and eyes.  They are also 
different because of their colors, shapes, and sizes.  See how many other same and 
different facts you can find in the book. 
 
Ritual (either, logical, interpersonal): 
 
Have the children sit or stand in a row or a circle.  Start by saying one thing about 
yourself that makes YOU different from the person on your right. Go down the row and 
have each child say something that makes them different from the person on their right. 
When you get to the end, have them say one thing that makes them the same as the 
person on their left. Remind them before you start that you want to come up with as 
many different ideas as possible and try not to have any repeats. Make sure that when 
they are saying what’s different or the same that they say “I” not “YOU", as in “I am 
different because I have blue eyes and yours are brown”. 
 
Skits (older, linguistic, kinesthetic, interpersonal): 
 
Ask the children if they have ever wished that everybody was just like them.  Probably a 
pretty lively discussion will ensue!  Ask the children what would be good about that, and 
what would be bad.  Divide the children into two groups.  Give one group the 
assignment to create a brief skit about what would be good about everyone being the 
same.  Give the other group the assignment to create a brief skit about what would be 
bad about everyone being the same.  Give both groups about 10 minutes to create their 
skits.  Each group will have about 3 – 5 minutes to present their skits. 
 
Closing Circle:  (10 minutes) 
 
Say something like, “We are lucky that we don’t like in a world where everyone is the 
same!  We are all different, in many different ways.  As Unitarian Universalists, we 
believe that we can learn and grow a lot from being part of a community like our church 
where people are different from each other – and especially where we are encouraged 
to notice and accept our differences.”  Show the THIRD UU Principle sign.  Sing or play 
a recording of Hymn #402 From You I Receive, To You I Give from Singing the Living 
Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Different Just Like Me by Lori Mitchell 
Third UU Principle sign 

Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
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Choose according to activity:  
 
Unit Two Session List 

Poster board or mural paper 
Drawing materials 
 

 
Preparation:  Gather needed materials, books, and music.   
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Unit 3:  
Choosing Right 
Relationships 

 
We can choose to be in right 
relationship with ourselves 

and each other. 
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Session 14: The Things We Can Change 
 
Goals: 
 
To explore the idea that some kinds of differences are things that individuals can 
change about themselves if they choose too – although it is okay to be different even if 
you COULD be the same if you wanted to be. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read the story Arthur’s Eyes by Marc Brown.  Arthur is different because he can’t see 
very well – and then he’s different because he gets glasses.  He gets teased by 
classmates both ways, but chooses to try to avoid wearing his glasses until he finds out 
that his teacher wears glasses, too.  Eventually, one of his friends gets glasses (without 
the glass!) because she thinks they are glamorous. 
 
Talk with the children about the CHOICES people have and don’t have in this story.  For 
example, Arthur doesn’t have a choice about whether he can see or not.  He does have 
a choice about whether to wear his glasses or not.  His friends have choices about 
whether to tease him. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Discussion (either, linguistic, logical, interpersonal): 
 
Refer to the Unit Two Session List from Session 13 and to the poster the children made 
if it is available.  Say something like, “Some ways we are different from each other are 
things we can change.  Which of these things can people decide to change about 
themselves? 
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Accept all answers gracefully, but point out that it is only really possible for people to 
decide to change their religious beliefs, political beliefs, or sometimes whether they are 
wealthy or poor.  Some of the other kinds of differences can change, of course (for 
example, we all are born young and die older!) but we mostly can’t decide whether they 
will change or not.  You may also want to ask the children if they think that they will 
change their religious beliefs, political ideas, or how rich or poor they are when they are 
older. 
 
Say something like, “It is never okay to treat people unfairly because they are different, 
even if they could choose to be like you if they wanted to.  It can be hard to remember 
this, though, especially if you are like Arthur’s friends – part of a group of people who 
are treating someone else unfairly.” 
 
Craft (older, spatial, intrapersonal): 
 
Make Clear Vision Glasses by cutting out eyeglass shapes from lightweight cardboard 
or card stock.  You may want to draw a pattern on paper and copy it onto the card 
stock.   Give each child a pattern, scissors, and markers, crayons, glue, glitter, or 
whatever other decorations you have available.  Help the children cut out and decorate 
their “glasses.”  Tell the children that they can keep these glasses to help them 
remember that you need to be able to see clearly to know when a difference is 
something that you or someone else has a choice about or not, and to remember that 
it’s never okay to treat someone else unfairly for being different, even if they could 
choose to be like you if they wanted to. 
 
Music (either, musical, intrapersonal): 
 
Play the song “I Can See Clearly Now” by Johnny Nash. 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign and remind the children that we are free to find 
right ways of being with each other.  Sing or play a recording of Hymn #402 From You I 
Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Arthur’s Eyes by Marc Brown 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
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Choose according to activity:  
 
Unit Two Session List 
Glue 
Glitter 
Markers 

Other decorative materials 
Scissors 
“I Can See Clearly Now” by Johnny 
Nash or other cover artist 
 

 
Preparation:  Gather needed materials, books, and music.  You may want to pre-cut the 
glasses if your class is on the younger side or if you feel you may not have enough time 
for the children to cut them out. 
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Session 15: The Things We Can’t Change (but Time Can) 
 
Goals: 
 
To explore the idea that some kinds of differences are things that individuals cannot 
choose to change about themselves, even if they want to – although some of these 
things can change over time. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read “The Sneetches” from The Sneetches and Other Stories by Dr. Seuss.  The 
children have probably heard this story before, but it’s a fun one and rhyming words are 
always fun!  Afterwards, ask the children if it was fair for the Star-Bellied Sneetches to 
put “their snoots in the air” and act as if they were better than the Plain-Bellied 
Sneetches.  Ask them if they think it was a good idea for the Plain-Bellied Sneetches to 
try to change themselves to be more like the Star-Bellied Sneetches.  Ask if they think it 
was fair for Sylvester McMonkey McBean to charge money for the Sneetches to use his 
machine.  Ask what they think would have happened if one of the Sneetches had 
decided NOT to change his or her belly (starred or non-starred) when everyone else 
did.  Talk about how the story ends: with the Sneetches deciding they have been tricked 
and that really, stars or no-stars on one’s belly really doesn’t matter – that being 
different is okay. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Discussion (either, linguistic, logical, interpersonal): 
 
Gather the children in a circle or at a table.  Say something like, “Last week we talked a 
little bit about how some kinds of differences are things that people can decide to 
change about themselves.  And that means that there are also some kinds of 
differences that people can’t change about themselves.”  Refer to the Unit Two 
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Sessions List and/or the poster the children may have made in Session 13 about kinds 
of difference.  Ask the children which kinds of things people can’t change about 
themselves (without a machine like McBean’s). 
 
Accept all thoughts graciously, but point out (if the children do not) that people cannot 
change their race, gender, physical and mental dis/abilities, sexual orientation/family 
structure, learning styles, national origin, or sometimes how rich or poor they are. 
 
Ask the children if they think some of these things people cannot change about 
themselves CAN change over time.  Again, accept all thoughts gracefully, but point out 
that quite often, people’s physical and mental dis/abilities, family structure, and wealth 
or poverty change over time.  If the children seem to “get” the idea, ask them for some 
examples from their own lives (i.e., “When I was little I lived with my mom and dad but 
they got divorced so now I live with just my mom.  I didn’t have a choice about it, but it 
changed.”)  If this seems beyond them at this point, be prepared to give some examples 
yourself.  For example, you could mention that many people learn to walk and run and 
later have an accident that means they need to use a wheelchair for moving around.  
And that many people live in poor families as children and later grow up to be rich 
(which, to be sure, is a change they may have consciously chosen, but they couldn’t 
change it when they were children – only later.) 
 
Ask the children if they think any of these things will change in their lives when they are 
older. 
 
Say something like, “It’s okay to be different right now, even if you might not be different 
in that way when you are older – or to be different when you are older, even if you aren’t 
different in that way now.  It’s not okay to treat people unfairly because they are 
different, even if that way that they are different might change later.” 
 
Project (younger, spatial, kinesthetic, intrapersonal): 
 
Make a Star-Bellied Sneetches “machine” using a very large box, paint or markers, and 
utility knives (teachers only!)   
 
When your “machine” is finished, divide the class into two equal (or almost equal) 
groups.  Give one group green felt stars to put on their bellies (depending on what the 
kids are wearing, you may want to use safety pins to attach them – if they are wearing 
“fuzzy” clothes, the stars will stick by themselves).  One teacher should act the part of 
Sylvester McMonkey McBean, while the other teacher will read the text of the story and 
“stage manage” by prompting kids as to what to do next as necessary.  Act out the story 
of “The Sneetches”, with the children and one teacher acting out the parts of Star-
Bellied and Plain-Bellied Sneetches and Sylvester.  You will need enough stars for ALL 
the children to have one, since the Plain-Bellies will go through the “machine” (if you 
didn’t create a passage-way through the machine, they can go behind it instead) and 
get stars before the Star-Bellies take theirs off.  Of course, the kids will need to put on 
and take off their own stars inside the machine, since yours won’t do it magically! 
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Storytelling & Sharing (older, linguistic, spatial, interpersonal): 
 
Depending on the size of your class and the time you have available, divide the children 
into groups of 2 or 3 kids each.  Invite each child to tell a story about a time when 
something changed in his or her family (good or bad) to the other child(ren) in his or her 
group.  Coming up with a story on the spur of the moment can be intimidating for some 
children, so you may find it helpful to offer the group some questions about things they 
might remember.  For example, was there a time when your family changed where it 
lived (moved house?)  Was there a time when your mom or dad got a new job that 
changed how things happened at home (who made dinner, etc.)?  Was there a time 
when someone in your family got married or divorced?  When a new baby was born, or 
someone died?   
 
The listening child should write the story down as s/he hears it or draw a picture 
showing what happened.  Then the children can switch roles, with the first storyteller 
listening and writing/drawing while the first listener tells a story.  In a group of three, they 
can do it as a circle: A tells story, B listens, then B tells story while C listens, then C tells 
story while A listens.  After each child has had a chance to tell a story about his or her 
own family, the listeners/writers/drawers should return the story or drawing to the child 
whose story it was.  If time allows, you can invite some or all of the children to share 
their written story or picture with the larger group. 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign and remind the children that we are free to find 
right ways of being with each other.  Sing or play a recording of Hymn #402 From You I 
Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
The Sneetches and Other Stories by Dr. 
Seuss 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 

 
Choose according to activity:  
 
Unit Two Sessions List 
Very large box 
Paint and/or markers 
Drop-cloth if you are using paint 
Brushes if you are using paint 
Utility knives 
Green felt stars 
Paper 
Writing/drawing utensils 
 

 
Preparation:  Gather needed materials, books, and music.   
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Session 16: The Things We Can’t Change (and Time Can’t) 
 
Goals: 
 
To explore the idea that some kinds of differences are things that individuals cannot 
choose to change about themselves, even if they want to – and nothing else can 
change them, either. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read the story Amazing Grace by Mary Hoffman.  Grace is a young black girl who 
wants to be Peter Pan in her class play.  Her classmates tell her she can’t play a boy 
who was white.  Her mother and grandmother show her differently.   
 
After you have read the story, talk a little with the children about what characters they 
like to imagine themselves as.  Ask whether they themselves “match” the way most 
people think the characters “should” look or act (i.e., are they the same gender, race, or 
of the same kind of ethnic background as the characters?  Are they good at the same 
kinds of things the character is?) 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Discussion (older, linguistic, logical, interpersonal): 
 
Say something like, “It is never okay to treat someone unfairly because they are 
different, most of all when it is a difference that cannot be changed by anyone or 
anything.  People don’t have a choice about their race, what gender they are, how they 
learn best, or where their families come from.  But people DO have choices about what 
they decide to try to do.”  Ask the children what they imagine they could do if they really 
tried. 
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Craft (younger, spatial, intrapersonal): 
 
Give each child a lightweight, plain cardboard or cardstock mask.  Have a hole-punch, 
yarn, scissors, and markers/crayons/other decorations on hand.  Ask each child to 
make a mask that shows what character they’d like to be or what they dream of being 
when they grow up.  When they are done, punch holes in the sides and put them on the 
children using the yarn. 
 
Gather the children in a circle and invite them each to say what their mask represents.  
Say something like, “A mask is just a kind of costume that makes you look like what you 
want to be.  Your job is to find ways to actually BE what you want to be – whether your 
real face looks “right” for the role or not; whether other people think you can do it or not!  
Like Grace’s Nana said, ‘if you put your mind to it, you can do anything you want to.’” 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign and remind the children that we are free to find 
right ways of being with each other.  Sing or play a recording of Hymn #402 From You I 
Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Amazing Grace by Mary Hoffman 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
Cardboard or cardstock plain masks 
Hole punch 
Yarn 
Scissors 
Markers, crayons 
Other decorations as desired 
 

 
Preparation:  Gather needed materials, books, and music.   
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Session 17: We Accept All People, But Not All Behavior 
 
Goals: 
 
To explore the idea that there are some kinds of differences that are not okay (being 
different by treating ourselves or others in ways that hurt us or them.) 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read It’s Mine! by Leo Lionni.  This is the story of three frogs who are very ill-tempered 
and do not treat each other fairly.  After a natural catastrophe, they learn to value each 
others’ company.  Begin reading the story and stop after reading the page with the toad 
which starts, “One day a toad appeared . . .”   
 
Ask the children if they think the way the frogs have been behaving is okay.  Would they 
like to have friends like the frogs?  What would they do if their friends behaved in a 
similar way? 
 
Continue reading the story through to the end. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Game (younger, kinesthetic, musical, interpersonal): 
 
Play “Jump on the Island” (the rules are in the front cover of the book It’s Mine!).  You 
will need some music (any kind of active, easy to move-to music is fine), a CD or tape 
player to play the music, and an orange for each person. 
 
Eat the oranges when you are done! 
 
Drama & Discussion (older, linguistic, kinesthetic, interpersonal): 
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For this activity you will need some props:  a backpack, a magic hat, and a “gloomy 
robe”.  You will also need two volunteers (or more volunteers taking turns.) 
 
Read the story “The Evil Wizard” by Joshua Searle-White in What If Nobody Forgave: & 
Other Stories of Principle.  One child will act out the part of Esmeralda, while one acts 
out the part of the Evil Wizard.  (Or you may want to let the children take turns since it is 
a fairly long story.)  You may want to copy the story for each child and highlight their 
“lines”, or you may want to have the children simply role play while you read the things 
the characters are saying. 
 
The story tells about a girl fighting to prevent an Evil Wizard from hurting people.  She 
also hurts herself by spending all her time and energy fighting him rather than doing 
something she plans to do for herself.  It ends without resolving whether the Evil Wizard 
has been “conquered”. 
 
Congratulate the children on the great job they did acting out the story!  Ask the children 
what they think the difference is between Esmeralda and the Evil Wizard.  One possible 
answer:  Esmeralda cares about what happens to other people, while the Evil Wizard 
tries to hurt them.  There are certainly many other possible answers, too!   
 
Say something like, “We have talked a lot about how being different can be a good 
thing.  One idea that is important to keep in mind is that it is not okay to be different in 
ways that hurt us or other people.  In other words, we accept all PEOPLE, no matter 
what kind of different they are as PEOPLE, but we don’t have to accept all kinds of 
BEHAVIOR.”  Read the last thing Esmeralda says again:  “This is it.  I’m going on this 
journey, and I’m not going to let you take over.  I won’t let you do anything evil, but I’m 
not taking off after you just because you decide to show up.  This is my adventure.  If 
you want to come along, okay, I’ll have to deal with you, but you’ll also have to deal with 
me.”  Point out that Esmeralda has accepted that no matter what she does, the Evil 
Wizard will keep being an Evil Wizard.  But, she has also decided she doesn’t have to 
accept his bad behavior.  Ask the children what else they think she could do about his 
bad behavior besides chasing him and fighting him and trying to lock him up? 
 
Look at the classroom covenant which the group created in Session 2.  Talk about 
some kinds of behavior that are not acceptable in your class.  If any of these kinds of 
behavior have happened, talk about how it was dealt with.  If they haven’t, talk about 
what the kids think should happen if something happens. 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “We are free to search for 
our own ways of doing things that work for us – but we also have a responsibility to treat 
ourselves and others fairly and kindly.”  Sing or play a recording of Hymn #402 From 
You I Receive, To You I Give from Singing the Living Tradition, UUA. 
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Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
It’s Mine! by Leo Lionni 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 

 
Choose according to activity:  
 
Recorded music 
Oranges 
A backpack 
A magician’s hat 
A “gloomy robe” 
“The Evil Wizard” by Joshua Searle-
White in What If Nobody Forgave: & 
Other Stories of Principle 
 

 
Preparation:  Gather needed materials, books, and music.   
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Session 18: We Can Take Care of Ourselves 
 
Goals: 
 
To explore the idea that we are each responsible for noticing whether we are being 
treated fairly, and doing something about it if we are being treated unfairly. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read the story Lovable Lyle by Bernard Waber.  This is the story of a crocodile named 
Lyle who lives with a human family and is well-loved by everyone – until he begins 
getting anonymous hate-mail.  Read through the story to page 10 (at the end of this 
page, Mrs. Primm says “These horrible letters must be stopped!”)  Ask the children what 
they think Lyle could or should do about his situation of being treated unfairly by a 
secret “enemy”. 
 
Make a list of all of their ideas on easel paper, a blackboard, or a white board.  Make 
sure the list includes these key actions:  notice what is happening, speak up directly to 
the person who is being unfair about what is happening, tell someone else about the 
problem (for example, Lyle’s friendly neighbors), and try doing things differently to help 
solve the problem (for example, be kind to everyone just in case the “enemy” has a 
mistaken impression of who Lyle is.) 
 
As you read the rest of the story, ask the children to notice when or if Lyle does each of 
these things.  After reading through the whole story, go back to page 37 – right before 
Lyle changes his secret enemy’s mind about him by performing a heroic rescue.  Point 
out that sometimes, doing everything you can to make sure that you are treated fairly is 
hard work and it doesn’t always work.  Ask the children if  they think it is fair that Lyle 
had to go above and beyond just being his usual helpful and pleasant self in order to be 
treated with a usual degree of courtesy by his “enemy”.  Say something like, “Lyle might 
be happy that his ‘enemy’ doesn’t hate him anymore, but I think he could have been 
happy with himself for trying his best even if he hadn’t had the opportunity to rescue the 
little girl.” 
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Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Discussion (either, linguistic, logical, kinesthetic, interpersonal): 
 
Refer to the Classroom Covenant the group created in Session 2.  On it will be listed 
some ways that the children agreed to behave to make their classroom a pleasant 
environment.  Ahead of time, choose one of the items in the covenant and imagine a 
situation in which one of the children is being treated unfairly that relates to it.  For 
example, if the children chose “Raise your hand to talk” as a rule for their classroom, 
you might imagine a situation in which one child repeatedly raises his or her hand, only 
to be ignored by the teacher.  This is only an example, however, because you need to 
choose an example from your own class covenant. 
 
Share this imagined scenario with the children.  Depending on the scenario, you may 
want to ask the children to “role play” it.  (I.e., have one child raise his or hand, call on 
another child, and repeat several times.)  Make sure that everyone understands why 
this is unfair (for example, it’s against the covenant, and maybe the teacher is favoring 
one child over another for some reason.) 
 
Refer to the list of ideas the children generated when considering the Lyle story about 
what someone can do when s/he is being treated unfairly.  Ask the children to apply 
those ideas to this scenario.  Remind the children again that they are each responsible 
for standing up for themselves in tough situations – but that it is okay to ask for help and 
ideas about what to do from other people.  Also acknowledge that sometimes, doing all 
these things may be hard or may not work – at least not right away or to change the 
situation – but that trying your best can change how you feel about the situation in the 
long run. 
 
Art (either, spatial, intrapersonal): 
 
Give each child an “Affirmation Self-Portrait” page.  These pages have a face shape 
drawn at the top of the page, with the following affirmation printed below:  I like me!  I 
can take good care of myself.  I can say something when others treat me unfairly.  I can 
ask for help when I need it.  I can try different ways to act to get what I need.” 
 
Have markers, crayons, (including skin-tone crayons) and possibly yarn, googly eyes, 
and glue available for each child to decorate the face shape to look like him or herself. 
 
Invite each child to show the group his or her self-portrait.  Oooh and ahhh as 
appropriate!  Children may want to take them home, or post them in the classroom – 
either way is fine. 
 
Game (younger, kinesthetic, logical, interpersonal): 
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Play “Mother May I”.  One player stands facing all the other players at a good distance.  
Their goal is to get to the “Mother” first.  They take turns asking questions such as 
“Mother, may I . . . take ten giant steps forward?”  The “Mother” can say ‘yes’ or ‘no’ or 
modify the request (‘no, but you can take ten little steps’).  If s/he says ‘no’ he player 
can ask for something else next turn.  The “Mother” can be fair – or unfair – and with an 
older group of kids, they may want to try their negotiating skills out on an unfair 
“Mother”. 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “We can take good care of 
ourselves when something is unfair to us, so that we will be free to search for what is 
true and right.”  Sing or play a recording of Hymn #402 From You I Receive, To You I 
Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Lovable Lyle by Bernard Waber 
Easel paper, blackboard, or whiteboard 
Something to write on it with 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 

 
Choose according to activity:  
 
Affirmations Self Portrait page 
Markers 
Crayons (including skin-tone crayons) 
Yarn 
Googly eyes 
Glue 
 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the craft, 
make enough copies of the Affirmations Self Portrait page for each child. 
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Session 19: We Can Be Fair to Others 
 
Goals: 
 
To explore the ways in which we are responsible for treating others fairly, and doing 
something about it if others are being treated unfairly. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (10 minutes) 
 
Read the story Wings by Christopher Myers.  This is the story of a boy with wings who 
can fly; the other children laugh at him, his teacher sends him away from school 
because he is a distraction, and the policeman tells him not to fly because he’ll hurt 
himself.  Finally, the narrator gets up the courage to tell his tormentors to stop, to tell 
him that she thinks his flying is wonderful, and to tell other people to admire it rather 
than dismissing it. 
 
Ask the children if they have ever been in a situation where someone else was being 
treated unfairly, and what they did about it (if anything.) 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Discussion & Craft (younger, logical, spatial, interpersonal): 
 
Ask the children to list some things they can do if they see someone else being treated 
unfairly.  Make sure the list includes:  notice what is happening, tell the person being 
treated unfairly that you think they deserve to be treated fairly, speak out to the people 
who are treating the other person unfairly, ask for help from others, and act to change 
the situation if possible.  Make sure to acknowledge that sometimes doing these things 
will not change the unfair situation, or won’t change it right away – but that they are still 
worth doing.  Point out that the narrator in Wings does all of these except asking for 
help from others. 
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Take the list the children have made and write it in large letters on a poster board.  
Have the children decorate it (with some winged children?), and hang it in your 
classroom for reference in future sessions. 
 
Activity (older, logical, kinesthetic, interpersonal ): 
 
Ask the children to look again at the classroom covenant which they created in Session 
2.  Together with the children, choose one of the things on the list of what to do or not 
do in your class to create a scenario about in which one child is being treated unfairly by 
another child or by a teacher.  What this scenario will be will depend on what’s in your 
covenant! 
 
Act out the scenario.  For example, if “raise your hand to talk” is part of your covenant, 
have one child act out raising his or her hand to talk several times, and you, as the 
teacher,  act out ignoring that child and calling on other kids every time.   
 
Afterwards, ask the children how they felt being the other children in the class while this 
unfair behavior was going on.  Ask them to create a list of things they could or should do 
when they see someone else being treated unfairly.  Make sure the list includes:  notice 
what is happening, tell the person being treated unfairly that you think they deserve to 
be treated fairly, speak out to the people who are treating the other person unfairly, ask 
for help from others, and act to change the situation if possible.  Make sure to 
acknowledge that sometimes doing these things will not change the unfair situation, or 
won’t change it right away – but that they are still worth doing. 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “We can help make the 
world a safe place for EVERYONE to search for what is true and right by standing up for 
other people when they are treated unfairly.”  Sing or play a recording of Hymn #402 
From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Wings by Christopher Myers 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 

 
Choose according to activity:  
 
Poster board 
Large markers 
Art materials 
 

 
Preparation:  Gather needed materials, books, and music.   
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Unit 4: 
Being Fair About 

Differences 
 

People often treat each other 
unfairly based on how they 

are different from each other.  
Learning about 

discrimination prepares us to 
act for change. 
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Session 20:  Being Fair About Race and National Origin 
 
Goals: 
 
To explore ways in which people are treated unfairly based on their race or national 
origin in our community. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
BEFORE THE CLASS MEETS:  Read/watch/listen to the news for an example of racial 
or ethnic discrimination or hate crime in our congregation, community, or the world.  
Something that affected children in school or the community would be especially 
appropriate.  Unfortunately, this is unlikely to be difficult task.  Internet searches may 
also be good sources of stories. 
 
You will also need to find out a little about any community organizations (or 
organizations within our congregation) who are working to address racial or ethnic 
discrimination. 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read If a Bus Could Talk: the Story of Rosa Parks by Faith Ringgold to or with the 
children.  This book imagines the bus on which Ms. Parks refused to give up her seat as 
a sort of enchanted vehicle which whisks away the protagonist to educate her about the 
struggle for Civil Rights for African-Americans.  Ask the children what they know about 
the Civil Rights movement in the United States and/or your community and 
congregation.  Their answers will vary considerably depending upon their ages and 
family/educational backgrounds.  Add any details or broad facts you think are important 
to share with them at this time. 
 
Then share the story of what happened recently in the incident of racial or ethnic 
discrimination/hate crime in your community with the children.  If it is violent you do not 
need to discuss every detail of what happened – just the general outline. 
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Talk about why this was unfair, and who it hurt.  Be sure to point out that it didn’t just 
hurt the people we identify as the “victims”, but also hurts the community around them. 
 
Share the fact that there are organizations in your community (or even your 
congregation) who work to fight this kind of discrimination or crime and keep it from 
happening.  Tell the children a little bit about what these organizations are and what 
some of their projects are. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Journaling (either, linguistic, intrapersonal): 
 
Give each child a three-ring binder, blank book, or folder with pages labeled for each 
session from now through the end of the unit.  Ask the children to draw a picture or write 
in their own words the story of the incident and one thing that a) one of the groups you 
mentioned is doing to fight this kind of problem and/or b) one thing the child would like 
to do to fight this kind of problem and/or c) a time when the child has experienced an 
example of racial or ethnic discrimination (which of these tasks is most appropriate will 
depend on the context of the incident you chose.) 
 
Musical Game (older, musical, interpersonal): 
 
Play “The Wheels on the Bus” by singing and making the appropriate motions to the 
song.  Here are the traditional lyrics, adapted to tell the Rosa Parks story (see 
http://kids.niehs.nih.gov/lyrics/wheels.htm for tune if you don’t know it):   
 
The wheels on the bus go round and round, 
Round and round,  
Round and round.  
The wheels on the bus go round and round,  
All through the town. 
 
The wipers on the bus go Swish, swish, swish; 
Swish, swish, swish;  
Swish, swish, swish.  
The wipers on the bus go Swish, swish, swish, 
All through the town. 
 
The horn on the bus goes Beep, beep, beep;  
Beep, beep, beep;  
Beep, beep, beep.  
The horn on the bus goes Beep, beep, beep,  
All through the town.. 
 

http://kids.niehs.nih.gov/lyrics/wheels.htm


Unit 4                  Session 20                    Being Fair About Race and National Origin 

Page 68 of 153  We’re On Our Way 
 

The money on the bus goes, Clink, clink, clink;  
Clink, clink, clink;  
Clink, clink, clink.  
The money on the bus goes, Clink, clink, clink,  
All through the town. 
 
The Driver on the bus says "You can’t sit in front,” 
“You can’t sit in front; you can’t sit in front,"  
The Driver on the bus says "You can’t sit in front",  
All through the town. 
 
The lady on the bus says, “Yes, I will,” 
“Yes, I will; yes, I will,” 
The lady on the bus says, “Yes, I will,” 
All through the town. 
 
The Driver on the bus says, “Then I won’t go,” 
“Then I won’t go, then I won’t go,” 
The Driver on the bus says, “Then I won’t go,” 
All through the town. 
 
The policeman says, “You’re under arrest,” 
“You’re under arrest, you’re under arrest,” 
The policeman says, “You’re under arrest,” 
All through the town. 
 
The people say, “Rosa Parks was right,” 
“Rosa Parks was right, Rosa Parks was right,” 
“And we won’t ride in the back anymore!” 
All through the town. 
 
The people in the town, they walk and walk, 
Walk and walk, walk and walk, 
The people in the town, they walk and walk 
All through the town. 
 
And FINALLY . . . 
 
The Driver on the bus says, “Climb on board,” 
“Climb on board, climb on board,” 
Climb on board and sit where you want 
All through the town. 
 
Craft (younger): 
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Make a large paper bus shape out of the colors appropriate to your local bus system.  
Leave blank spaces in the windows.  Provide markers and crayons and other drawing 
materials for the children to draw themselves in riding the bus!  Draw yourself in as the 
driver. 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “People of every race and 
national origin deserve to be able to search for what is true and right in life without being 
treated unfairly.  We can choose to treat people fairly in our congregation, our 
community, and our world – and act to change things when they aren’t treated fairly by 
others.”  Sing or play a recording of Hymn #402 From You I Receive, To You I Give 
from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
If a Bus Could Talk: The Story of Rosa 
Parks by Faith Ringgold 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 

 
Choose according to activity:  
 
A three-ring binder, blank book, or folder 
with pages labeled for each session 
from now through the end of the unit for 
each child 
Drawing materials 
Pens and pencils 
Large paper bus-shape 
 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the craft, 
make the bus-shape. 
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Session 21:  Being Fair About Gender 
 
Goals: 
 
To explore ways in which people are treated unfairly based on their gender in our 
community. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
BEFORE THE CLASS MEETS:  Read/watch/listen to the news for an example of 
gender discrimination or a hate crime in our congregation, community, or the world.  
Something that affected children in school or the community would be especially 
appropriate.  Unfortunately, this is unlikely to be difficult task.  Internet searches may 
also be good sources of stories. 
 
You will also need to find out a little about any community organizations (or 
organizations within your congregation) who are working to address gender 
discrimination. 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read the story Oliver Button is a Sissy by Tomie de Paola with the children.  Invite the 
children to share any experiences they have had of feeling they should or shouldn’t do 
something because of their genders.  Be prepared to offer an example yourself. 
 
Then share the story of what happened recently in the incident of gender 
discrimination/hate crime in your community with the children.  If it is violent you do not 
need to discuss every detail of what happened – just the general outline. 
 
Talk about why this was unfair, and who it hurt.  Be sure to point out that it didn’t just 
hurt the people we identify as the “victims”, but also hurts the community around them. 
 
Share the fact that there are organizations in your community (or even your 
congregation) who work to fight this kind of discrimination or crime and keep it from 
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happening.  Tell the children a little bit about what these organizations are and what 
some of their projects are. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Journaling (either, linguistic, intrapersonal): 
 
Give each child a three-ring binder, blank book, or folder with pages labeled for each 
session from now through the end of the unit.  Ask the children to draw a picture or write 
in their own words the story of the incident and one thing that a) one of the groups you 
mentioned is doing to fight this kind of problem and/or b) one thing the child would like 
to do to fight this kind of problem and/or c) a time when the child has experienced an 
example of gender discrimination (which of these tasks is most appropriate will depend 
on the context of the incident you chose.) 
 
Keep the binders or folders in the classroom for future use. 
 
Project (older, linguistic, logical, interpersonal): 
 
Invite the children to brainstorm a list of names people call each other that refer to 
gender:  sissy, butch, girly, tomboy, etc.  Write them down on a black or white board or 
a flip-chart.  Talk with them about which of these names might make someone feel bad 
about themselves (some of them may not be perceived as negative by some children.)  
Make a poster that creatively indicates that hurtful words such as these are not allowed 
and put it up in the classroom in a prominent location. 
 
Activity (younger, naturalistic, intrapersonal): 
 
Provide a variety of dress-up clothes, both “feminine” and “masculine” as well as 
gender-neutral items (for example, princess dresses, crowns, and high heels, cowboy 
hats and boots, and rabbit ears.)  Invite the children to dress up in whichever clothes 
they prefer.  If time and creativity allow, create an impromptu skit appropriate to the 
characters the children have created, with a twist:  anytime you see a child acting in a 
particularly gender-rolled way, pause the action and whisper instructions to that child to 
do something radically out of gender role next to mix things up. 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “People of both genders 
deserve to be able to search for what is true and right in life without being treated 
unfairly.  We can choose to treat people fairly in our congregation, our community, and 
our world – and act to change things when they aren’t treated fairly by others.”  Sing or 
play a recording of Hymn #402 From You I Receive, To You I Give from Singing the 
Living Tradition, UUA. 
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Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Oliver Button is a Sissy by Tomie de 
Paola 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 
 

 
Choose according to activity:  
 
A three-ring binder, blank book, or folder 
with pages labeled for each session 
from now through the end of the unit for 
each child 
Drawing materials 
Pens and pencils 
Black or white board or flip chart 
Things to write on it with 
Poster board 
A wide variety of dress-up clothes and 
props 

 
Preparation:  Gather needed materials, books, and music.   
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Session 22:  Being Fair About Learning Styles 
 
Goals: 
 
To explore ways in which people are treated unfairly based on their learning styles in 
our community. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
BEFORE THE CLASS MEETS:  Send a postcard to the children in the class which says 
something like: 
 

Dear Class, 
 
Different people learn things best in different ways.  Earlier in the year we talked about 
how each of us in our class learns best.  It’s not fair when someone is expected to learn 
in a way that isn’t right for him or her, and maybe even punished or left out when he or 
she doesn’t learn easily that way. 
 
On Sunday we’ll talk more about this and we will also EVALUATE (try to figure out) how 
many learning styles our church service is best for.  To do your part, you will need to 
arrive a little bit early and get a survey form and a pencil from your teacher before you 
go into church. 
 
See you Sunday, 
 
Your Teachers 

 
Immediately before the worship service begins, greet the children in your class and give 
each one of them a “Learning Styles Survey Form” and a pencil.  Ask them to observe 
what happens in the first 10 – 15 minutes of the worship service and fill out the form.  If 
your congregation has a tradition of children attending this part of the worship service, 
you’ll simply leave the room when all the other teachers and children do; if your 
students are not normally in the worship service during this time, you may want to sit 
together and leave the room discretely during a hymn or incidental music. 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
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Focusing:  (20 minutes) 
 
Using the “Learning Styles Survey Compilation Page” make a chart of which kinds of 
learning styles your congregation’s worship style is compatible with, and which it is not. 
 
Ask the children if they think this is fair or not.  Who is it fair to?  Who is it not fair to?  
Ask them to imagine how worship could include learning styles it doesn’t now.  Would 
such worship be better for everyone, or only for some people?   
 
You may want to ask the children to think about what learning styles their classes at 
school or their learning activities at home (if home-schoolers are part of your group) are 
best for and if they or others ever feel this is unfair.  This may be a level of abstraction 
above children of this age group, however. 
 
Introduce the story by saying that for some people, having a different learning style or 
learning disability can make it very difficult to learn – and to feel accepted in some 
situations.  Thank You, Mr. Falker by Patricia Polacco is a mostly true story about the 
author’s experience of being treated unfairly by peers because of her dyslexia.  Caution: 
it’s hard to read out loud without choking up! 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Game (either, musical, kinesthetic, interpersonal): 
 
Play “Twister”.  This game engages children in paying attention to visual cues (colors), 
auditory clues (the leader calling out the colors), and kinesthetic cues (trying to maintain 
their balance while twisting into various contortions.)  Play for a few minutes and then 
point out the various learning styles the children have been using. 
 
Journaling (either, linguistic, intrapersonal): 
 
Give each child a three-ring binder or folder with pages labeled for each session from 
now through the end of the unit.  Ask the children to draw a picture or write in their own 
words what learning style your congregation’s worship service is best for and one thing 
that a) could be done differently to make worship better for people with different learning 
styles and/or b) a time when the child has experienced an example of learning style 
discrimination. 
 
Keep the binders or folders in the classroom for future use. 
 
Video (older, spatial, intrapersonal): 
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View Reading Rocks: From Zero to Hero, a short video about a class of children 
creating a claymation film about how it feels to have trouble learning to read.  You can 
find it (and several other short videos about learning disabilities) at:  
http://www.ldonline.org/multimedia.  
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “People with different 
learning styles deserve to be able to search for what is true and right in life without 
being treated unfairly.  We can choose to treat people fairly in our congregation, our 
community, and our world – and act to change things when they aren’t treated fairly by 
others.”  Sing or play a recording of Hymn #402 From You I Receive, To You I Give 
from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Postcards (see above) 
Learning Styles Survey Form 
Pencils 
Chalice, candle, and matches 
Chalice lighting words page 
Learning Styles Survey Compilation 
Page 
Thank You, Mr. Falker by Patricia 
Polacco 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 

 
Choose according to activity:  
 
Twister game – or see below for a 
homemade version! 
A three-ring binder, blank book, or folder 
with pages labeled for each session 
from now through the end of the unit for 
each child 
Drawing materials 
Pens and pencils 
Computer with internet access and 
video playing software 
 

 
Preparation:  Gather needed materials, books, and music.  Prepare and mail postcards, 
and make enough copies of the Learning Styles Survey Form for each child.  If you will 
be playing the game and do not have it on hand, make the homemade version below. 
 
A Home-Made version of Twister: 
 
You will need 4 pieces of construction paper each in red, blue, yellow, and green; one 
small piece of paper in each of those colors in an envelope or basket; and small pieces 
of paper which say “foot,” “hand,” “knee,” and “elbow” in another envelope or basket.  
Lay out or tape the larger pieces of construction paper to the floor so that all four red 
pieces are in a row, next to all four blue pieces, etc., in a four-by-four square pattern.  
To play, the leader should take one piece of paper from the “colors” envelope and one 
from the “body parts” envelope and say “hands on red” or whatever the appropriate 

http://www.ldonline.org/multimedia
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combination is.  The children then each try to put a hand on a red piece of construction 
paper.  Continue until someone falls over or everyone starts giggling! 
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Session 23:  Being Fair About Dis/Ability 
 
Goals: 
 
To explore ways in which people are treated unfairly based on their dis/ability in our 
community. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read Through Grandpa’s Eyes by Patricia MacLachlan.  Although no one is unfair in 
this story, it does a great job of showcasing how having a disability in one aspect of life 
(Grandpa is blind) does not mean an inability to participate in all aspects of life (he uses 
his other senses to fully experience the world around him and engage with his 
grandson.)  Share this insight with the children. 
 
Make a list on a black or white board or on a flip chart with the children of the different 
ways people can be physically able or unable to do things.  Make sure the list includes:  
seeing, hearing, speaking, and walking.  Ask the children what they think it would be like 
to come to our church as someone who could NOT do each of these things (and others 
as they may have listed them.)  Talk about what it would be like to walk into the building, 
find a restroom or classroom or the sanctuary, participate in worship and/or an RE 
class, and go to coffee hour. 
 
You may want to think about these questions yourself before the class starts.  Is your 
congregation’s meeting place accessible to someone using a wheelchair or walker?  
Can someone who can’t see find directions on how to get to different parts of the 
building?  Can someone who is hard of hearing or Deaf hear or have signed to them the 
worship service or a classroom presentation?  Could someone who speaks ASL but not 
an audible language participate in coffee hour conversation? 
 
Most of our UU congregations would have to answer “no” or “not easily” to some or all 
of these questions.  Say something like, “It’s not fair for people who are different 
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because they cannot do things some of us can do to feel left out or simply be unable to 
participate in our church.” 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Discussion (either, linguistic, interpersonal): 
 
Ask the children, “what could we change that would make it easier for people who have 
a physical disability to be part of our church (or our class)?  Would those things be hard 
to do, or easy?”  Write down the ideas the children come up with and submit them for 
publication in the church newsletter. 
 
Journaling (either, linguistic, intrapersonal): 
 
Give each child a three-ring binder or folder with pages labeled for each session from 
now through the end of the unit.  Ask the children to draw a picture or write in their own 
words a way in which it would be difficult for a person with a disability to participate in 
your congregation, b) something that could be done to solve that problem, and/or c) a 
time when the child has experienced an example of disability discrimination. 
 
Keep the binders or folders in the classroom for future use. 
 
Guest (either, naturalistic, interpersonal): 
 
If you have an adult member or members of your congregation with a physical (or 
possibly mental) disability, invite them to visit the class to share with the children about 
their experiences.  Use caution in choosing this activity.  You may very well have a 
class member or other child with a disability, or there may be an adult in the 
congregation with a disability who is not comfortable speaking openly about it for 
whatever reason.  The goal here is for the children to have a frank discussion with an 
adult who is completely comfortable with him or herself and willing and able to share his 
or her experiences with the children openly and honestly. 
 
Experiential learning (either, kinesthetic, linguistic, interpersonal): 
 
Help the children learn some American Sign Language.  There are several possible 
ways to do this (listed in order of coolness): invite a person who signs fluently to visit 
your class (or use the skills of a class member if there is one who signs fluently); 
choose a video to view designed to teach ASL; or use a book to look up signs and try to 
practice them. 
 
Alternatively, you may want to show a children’s video with the sound off and subtitles 
on (simulating the experience of a Deaf child) or with the video off and sound on 
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(simulating the experience of a Blind child – this is easy to do with separate video 
player/TV if you disconnect the video input, leaving the audio input connected.) 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “People with different 
physical abilities deserve to be able to search for what is true and right in life without 
being treated unfairly.  We can choose to treat people fairly in our congregation, our 
community, and our world – and act to change things when they aren’t treated fairly by 
others.”  Sing or play a recording of Hymn #402 From You I Receive, To You I Give 
from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Through Grandpa’s Eyes by Patricia 
MacLachlan 
Fourth UU Principle sign 
Black or white board, or flip chart 
Things to write on them with 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
A three-ring binder, blank book, or folder 
with pages labeled for each session 
from now through the end of the unit for 
each child 
Drawing materials 
Pens and pencils 
A video or book which teaches 
American Sign Language 
A children’s video/DVD, player, and TV 
Guest fluent in American Sign Language 
 

 
Preparation:  Gather needed materials, books, and music.  If you plan to meet with a 
guest, invite him or her and discuss the focus of the lesson and your hopes for his/her 
conversation with the class ahead of time.  If you plan to have a teacher for the 
experience of learning ASL, invite that person well ahead of time. 
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Session 24:  Being Fair About Age 
 
Goals: 
 
To explore ways in which people are treated unfairly based on their age in our 
community. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Ask the children if they can think of a time when they felt they were being treated 
unfairly because of their age.  This is likely to be an easy assignment, but they are likely 
to come up with things like, “I can’t stay up as late as my older sibling and that’s not fair” 
or “I’m not allowed to get my ears pierced till I’m older and that’s not fair,” rather than 
life-altering discrimination. 
 
Read the story “Free As Birds” by Judy Campbell (from the December 2004 issue of UU 
& Me, online at: http://clf.uua.org/uume/1204/feelings.html).  It is about UU kids learning 
about the problem of child bondage or slavery, specifically in the rug-making industry in 
Southeast Asia.  Say something like, “there are places in the world and there may even 
be places in our own country where children are exploited because they are too young 
to stand up for themselves.  Exploited means somebody making them work hard for 
little or no money when they ought to be able to play or go to school.  Adults can be 
exploited, too, but often children are treated unfairly this way just because they are not 
old enough to vote or speak up to people in power.” 
 
As the story says, there are various organizations around the world working to change 
this unfair practice.  If you feel the children in your class might like more information 
about these organizations than the story provides, visit 
http://clf.uua.org/uume/1204/ideas.html for more details. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 

http://clf.uua.org/uume/1204/feelings.html
http://clf.uua.org/uume/1204/ideas.html
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Puzzle (younger, spatial, linguistic, inter- and intrapersonal): 
 
Give each child a copy of the “Mark of Freedom” coloring page (a coloring page that 
shows the RUGMARK symbol mentioned in the story – at 
http://clf.uua.org/uume/1204/games.html.)  While they are coloring, discuss the following 
questions as much or as little as the children seem interested in doing: 
 
Are you free to: 
 
Live with your family?  Go to bed whenever you want?  Decide whether to go to school 
or not?  Eat candy for breakfast?  Play video games as long as you want?  Use the 
telephone whenever you want?  Choose the clothes you wear?  Choose your friends 
and the activities you do with them?  Choose your beliefs?  Choose when you eat your 
meals? 
 
(These questions were created by Noreen Kimball.) 
 
You can also ask the children whether their freedom or lack thereof is based on their 
age or on some other criteria (will they be free to eat candy for breakfast when they are 
older?) 
 
Journaling (either, linguistic, intrapersonal): 
 
Give each child a three-ring binder or folder with pages labeled for each session from 
now through the end of the unit.  Ask the children to draw a picture or write in their own 
words the story of child bonded or slave labor and a) something one of the groups you 
mentioned is doing to fight this kind of problem and/or b) one thing the child would like 
to do to fight this kind of problem and/or c) a time when the child has experienced an 
example of age discrimination. 
 
Keep the binders or folders in the classroom for future use. 
 
Story (older, linguistic, intrapersonal): 
 
Read the story The Carpet Boy’s Gift by Pegi Deitz Shea.  This is the fictionalized 
account of the life of Iqbal Masih.  Iqbal was a child slave in the carpet industry who 
gained his own freedom and worked for the freedom of other enslaved child laborers.  
He was killed at the age of 12. 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “People of different ages 
deserve to be able to search for what is true and right in life without being treated 
unfairly.  We can choose to treat people fairly in our congregation, our community, and 
our world – and act to change things when they aren’t treated fairly by others.”  Sing or 

http://clf.uua.org/uume/1204/games.html
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play a recording of Hymn #402 From You I Receive, To You I Give from Singing the 
Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
“Free As Birds” by Judy Campbell (from 
the December 2004 issue of UU & Me, 
online at: 
http://clf.uua.org/uume/1204/feelings.html) 
(See also 
http://clf.uua.org/uume/1204/ideas.html) 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 

 
Choose according to activity:  
 
“Mark of Freedom” coloring page (a 
coloring page that shows the 
RUGMARK symbol mentioned in the 
story – 
http://clf.uua.org/uume/1204/games.html) 
A three-ring binder, blank book, or folder 
with pages labeled for each session 
from now through the end of the unit for 
each child 
Drawing materials 
Pens and pencils 
The Carpet Boy’s Gift by Pegi Deitz 
Shea 
 

 
Preparation:  Gather needed materials, books, and music.  If you are doing the craft, 
make enough copies of the coloring page for each child.  

http://clf.uua.org/uume/1204/feelings.html
http://clf.uua.org/uume/1204/ideas.html
http://clf.uua.org/uume/1204/games.html
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Session 25:  Being Fair About Family Structure/Sexual Orientation 
 
Goals: 
 
To explore ways in which people are treated unfairly based on their family structure or 
sexual orientation in our community. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
BEFORE THE CLASS MEETS:   
 
You will also need to find out a little about any community organizations (or 
organizations within our congregation) who are working to address family 
structure/sexual orientation discrimination.  Searching for information organizations 
working to legalize “gay marriage” or an equivalent in your state, county, or local 
community may be particularly helpful.  Additionally, you may want to visit 
http://www.uua.org/obgltc/, which contains much helpful information about Unitarian 
Universalism and bisexual, gay, lesbian, and/or transgendered people. 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read the story Molly’s Family by Nancy Garden.  This is the story of a kindergartener (a 
little younger than the children in your class) who has a Mommy and a Mama Lu.  Her 
classmates tell her that you can’t have two mothers, and her mothers and her teacher 
encourage her to correct their misconception. 
 
Say something like, “It was hard for Molly to speak out for her different kind of family 
after the other kids in her class acted as if there was something wrong with it.  But she 
got lots of support from her mothers and from her teacher.”  Ask the children how they 
could respond if a similar situation came up in their classroom at church, at school, or in 
a community organization (such as scouting, or a sports or arts activity.)  Ask if they’ve 
ever encountered a situation of this kind, too. 
 
Share the fact that there are organizations in our community (or even our congregation) 
who work to fight discrimination based on family structure or sexual orientation and 

http://www.uua.org/obgltc/
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keep it from happening.  Tell the children a little bit about what these organizations are 
and what some of their projects are. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Journaling (either, linguistic, intrapersonal): 
 
Give each child a three-ring binder or folder with pages labeled for each session from 
now through the end of the unit.  Ask the children to draw a picture or write in their own 
words a) something one of the groups you mentioned is doing to fight this kind of 
problem and/or b) one thing the child would like to do to fight this kind of problem and/or 
c) a time when the child has experienced an example of family structure or sexual 
orientation discrimination. 
 
Keep the binders or folders in the classroom for future use. 
 
Story (older, linguistic, interpersonal): 
 
Ask two of the children to read the first-person narratives in “Love Makes a Family” an 
article from the September, 2004 issue of the UU & Me magazine (see 
http://clf.uua.org/uume/0904/people.html) for kids.  These are the stories of two UU 
children whose families include same-sex partners as parents, and those parents were 
part of the court case which in May 2004 led Massachusetts to legalize same-sex 
marriages.  Because the legal situation changes on an ongoing basis, you will want to 
do some research before your class meets about the current legal status of same-sex 
marriage in your state and elsewhere.  One resource (though it may not be up-to-date at 
this time) is an article from an earlier issue of UU World magazine here:  
http://www.uuworld.org/2004/03/feature1.html  Share information with the children about 
the current legal status of same-sex marriage. 
 
Craft (either, spatial, intrapersonal): 
 
Make posters or bumper stickers or buttons with some of the following slogans: 
 

Marriage =  +  
It’s Okay, It’s Only Love:     
Love is Love.  Period. 
Marriage Equality 
Love Makes a Family 
Love is Never Wrong 
I Do Support Freedom to Marry 
 
Closing Circle:  (10 minutes) 
 

http://clf.uua.org/uume/0904/people.html
http://www.uuworld.org/2004/03/feature1.html
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Show the FOURTH UU Principle sign.  “People who live in different kinds of families 
deserve to be able to search for what is true and right in life without being treated 
unfairly.  We can choose to treat people fairly in our congregation, our community, and 
our world – and act to change things when they aren’t treated fairly by others.”  Sing or 
play a recording of Hymn #402 From You I Receive, To You I Give from Singing the 
Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Molly’s Family by Nancy Garden  
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 
 
 
 
 
 
 
 
 

 
Choose according to activity:  
 
A three-ring binder, blank book, or folder 
with pages labeled for each session 
from now through the end of the unit for 
each child 
Drawing materials 
Pens and pencils 
“Love Makes a Family” an article from 
the September, 2004 issue of the UU & 
Me magazine (see 
http://clf.uua.org/uume/0904/people.html) 
Strips of poster board or construction 
paper or full-page labels, poster board, 
rounds of cardboard, or button making 
supplies 
Markers, crayons, or other drawing 
materials. 
 

 
Preparation:  Gather needed materials, books, and music.    

http://clf.uua.org/uume/0904/people.html
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Session 26:  Being Fair About Religion and Politics 
 
Goals: 
 
To explore ways in which people are treated unfairly based on their religious beliefs and 
political opinions in our community. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read the story “The True Adventures of George de Benneville, Your UU Ancestor” on 
pp. 14 – 19 of The UU Kids Book by Brotman-Marshfield.  This story is portrayed comic-
book style, and so you can give each child a copy of the story to color while you read it.   
 
Say something like, “George de Benneville lived a long time ago.  But there are still 
places today where it is dangerous for people to preach a religious idea or even just 
practice a religion that is different from that of the church in power.”  You may want to 
share some brief examples of this fact, such as Christian minorities in Islamic states, 
Muslims and Sikhs wearing religious garb here in the U.S. and in other Western nations, 
Buddhist priests in Nepal, etc. 
 
Say something like, “UUs believe that all people should be free to believe in the 
religious ideas that make sense to them, and also that all people should be free to think 
the ways that makes sense to them about political ideas.”  Ask the children if they feel 
safe to say what they believe and think a) here at church b) at home and c) other places 
such as school, Scouts, etc.  Ask them for examples of when they felt safe or unsafe.  
Talk about why they feel safe or unsafe in each setting.  You may want to ask some 
leading questions to get at this information – for example, “do you feel safe when your 
teachers say something like ‘it’s okay to say what you believe’?” or “do you feel like it’s 
not safe to say what you think when your parent says ‘God isn’t real’?”  These will 
depend greatly on the examples you have elicited from the kids earlier in the 
conversation.  And if the children are unwilling or unable to share at this level at this 
time, you may want to be prepared with some (simple) examples of your own to share. 
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Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Journaling (either, linguistic, intrapersonal): 
 
Give each child a three-ring binder or folder with pages labeled for each session from 
now through the end of the unit.  Ask the children to draw a picture or write in their own 
words a) George de Benneville’s story b) one thing the child would like to do to make 
his or her church/home/school, etc a safe place to say what one thinks or believes 
and/or c) a time when the child has experienced an example of religious or political 
discrimination 
 
Keep the binders or folders in the classroom for future use. 
 
Discussion (older, linguistic, interpersonal): 
 
Before the class meets, find a news story or magazine article that describes a situation 
of religious or political discrimination in your local community or anywhere else in the 
world.  Some possible examples: Hate crimes in the wake of 911 in this country, French 
school-girls prohibited from wearing religious emblems (such as headscarves) to 
school; the McCarthy era of our own country’s history.  Something current or with 
current relevance is preferable to something historical, however. 
 
Depending on the story you choose, you may also want to find information about church 
or community groups working to fight this kind of discrimination. 
 
During class, share the example of religious or political discrimination which you have 
chosen with the children.  If it is particularly violent or disturbing, feel free to describe it 
in simple, non-graphic terms.  If you found information about groups working against 
this kind of discrimination, share that information with the children as well.  Ask the 
children to think of ways this situation could or should be addressed. 
 
Game (younger, kinesthetic, interpersonal): 
 
Play Up and Down (Oonch Neech), a tag game from Pakistan.  The game is based on 
the traditional tag games: one person is it and runs to catch the other players on the 
field.  But rather than having one home base to run to for safety, base is anything that 
you can climb up on top of.  Go outside for more room, or if you are limited to an indoor 
room, set up several chairs or other relatively safe things to climb up on. 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “People who believe 
differently about religion or think differently about politics deserve to be able to search 
for what is true and right in life without being treated unfairly.  We can choose to treat 
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people fairly in our congregation, our community, and our world – and act to change 
things when they aren’t treated fairly by others.”  Sing or play a recording of Hymn #402 
From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
“The True Adventures of George de 
Benneville, Your UU Ancestor” on pp. 
14 – 19 of The UU Kids Book by 
Brotman-Marshfield. 
Copies of the story for each child 
Crayons and/or markers 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
A three-ring binder, blank book, or folder 
with pages labeled for each session 
from now through the end of the unit for 
each child 
Drawing materials 
Pens and pencils 
 
 
 
 
 
 

 
Preparation:  Gather needed materials, books, and music.    
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Session 27:  Being Fair About Poverty and Wealth 
 
Goals: 
 
To explore ways in which people are treated unfairly based on being poor in our 
community. 
 
This session refers to our FOURTH UU Principle:  Each person must be free to 
search for what is true and right in life. 
 
What to Do: 
 
BEFORE YOUR CLASS MEETS: 
 
Do a little research to find current poverty statistics for children in the U.S., or even 
better, in your local community.  How many live below the poverty line?  How are their 
lives different than those of children who live above the poverty line?  Do poor children 
have equal opportunities to access the basic needs of life (food, shelter, education, 
play)? 
 
You will also need to find out what groups within and outside of your congregation have 
done recently to help impoverished children.  Some possible examples:  contributed 
money and/or food to a food pantry, participated in providing shelter for the homeless, 
bought books for a school library in a poor neighborhood, bought Christmas presents for 
children participating in a community after-school program for children from poor 
families, etc. 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read The Table Where Rich People Sit by Byrd Baylor.  This is the story of a girl who 
lives in poverty due to her parents’ choices and learns to see the value in what she does 
have, as opposed to what she doesn’t have. 
 
Share the information you found about the lives of children who live in poverty in your 
community or in the U.S.  You may find it helpful to create a poster or draw a diagram 
showing who “has” and who “has not” to show the children. 
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Do not assume that none of the children in your classroom live in poverty!  Some may 
live in sub-standard housing or even be homeless, attend an impoverished school, not 
have enough to eat, or spend very little time with either or both parents because they 
are working several jobs to make ends meet.  Avoid using “us” and “them” language – 
us may be them in some circumstances! 
 
Ask the children whether they think our society could do a better job of treating all 
children fairly and what that might look like (making sure all kids have a place to live, 
enough to eat, etc.)  This is an idealistic exercise, so pie-in-the-sky ideas are OK!  Give 
the children a large piece of paper and basic art materials to draw a mural of a 
community where poor children have what they need. 
 
Briefly describe the actions groups within or outside of your congregation have taken to 
alleviate poverty for children.  Ask if any of the children in your class participated in any 
of these programs, if appropriate. 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Journaling (either, linguistic, intrapersonal): 
 
Give each child a three-ring binder or folder with pages labeled for each session from 
now through the end of the unit.  Ask the children to draw a picture or write in their own 
words a) what it’s like to be a poor child and/or b) a time when the child has 
experienced being poor or knowing someone who is poor. 
 
Keep the binders or folders in the classroom for future use. 
 
Activity (older, logical, naturalistic, interpersonal): 
 
This activity is adapted from “Making Cents of Privilege” by Tamara J. Candis in the 
Spring 2006 issue of Teaching Tolerance magazine. 
 
Give each child a menu from a local restaurant.  Ask the children the following 
questions, “Who pays the check when your family eats dinner at a restaurant?  Do you 
ever think about whether your parents or guardians have enough money to pay for what 
is ordered?” 
 
Don’t assume that all of the children are from the same economic background.  Some of 
the children in the class may live below or at the poverty line and say “we don’t eat in 
restaurants” or “I always order the least expensive thing so we’ll have enough money to 
pay.”  Others may have never thought about the expense of eating out before in their 
lives. 
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Have each child choose what they would like to eat from the menu and add up the total 
cost of their meal.  Give each child play money amounting to $6.55 (or the minimum 
hourly wage in your local community, if it is higher.)  Explain that this is the minimum 
amount an employer is allowed to pay a worker for one hour of work.   
Now have the children look at the meals they have selected from their menu and see if 
they have enough to purchase it.  If not, have them review the menu to determine what 
items they could purchase for $6.55 (or the hourly minimum wage.)  
 
After they determine this, ask the question, "How many hours must a person making 
$6.55 per hour (or the hourly minimum wage) work to afford their meal?"  Talk about 
other items they may want or need and how many hours someone would have to work 
at minimum wage to be able to buy them. 
 
Game (younger, logical, interpersonal): 
 
Play the Gratitude Game.  Sit in a circle, and begin by saying, “I am so grateful for . . .,” 
completing the phrase with something you are really grateful for (like sunshine, good 
food to eat, a person you love, etc.)  Then the next person says, “I am so grateful for . . . 
and [your name] is so grateful for [what you said]!”  Keep going for as long as possible, 
helping each other to complete the whole chain of gratitudes.  Make sure everyone gets 
a chance to participate! 
 
Closing Circle:  (10 minutes) 
 
Show the FOURTH UU Principle sign.  Say something like, “People who are poor 
deserve to be able to search for what is true and right in life without being treated 
unfairly.  We can choose to treat people fairly in our congregation, our community, and 
our world – and act to change things when they aren’t treated fairly by others.”  Sing or 
play a recording of Hymn #402 From You I Receive, To You I Give from Singing the 
Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
The Table Where Rich People Sit by 
Byrd Baylor 
A large piece of paper 
Markers and/or crayons 
Fourth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
A three-ring binder, blank book, or folder 
with pages labeled for each session 
from now through the end of the unit for 
each child 
Drawing materials 
Pens and pencils 
Menus from local restaurants (enough to 
have one for each child) 
Play money (bills and coins to give each 
child the amount of the local minimum 
hourly wage.) 
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Preparation:  Gather needed materials, books, and music.    
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Unit 5:  
Acting for Change 

 
We can choose an issue that 
is important to us and make 
a difference about that issue 

in our congregation, 
community, country, world, 

and/or on our planet. 
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Session 28: Choosing an Issue, Part I 
 
Goals: 
 
To choose a specific form of difference to focus on by thinking, planning, and acting 
creatively to combat discrimination based on that form of difference. 
 
This session refers to our FIFTH UU Principle:  All people should have a voice and a 
vote about the things which concern them. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read Miss Rumphius by Barbara Cooney.  This is the story of a little girl who is told to 
find a way to make the world more beautiful, and her life journey to do just that.  Say 
something like, “There are many ways to make the world more beautiful.  Planting 
flowers is one way – but another way many people choose to make the world more 
beautiful is by working to make things fairer.  Discrimination or treating people unfairly is 
ugly.  It hurts us when we are treated unfairly – and it hurts us when we treat people 
unfairly.  We have spent a lot of time learning about some of the ways that people are 
unfair to each other.  Today we are going to think about which of these kinds of 
discrimination we would like to be able to change most.  Hurting is ugly – when we help 
each other feel better, that’s beautiful.” 
 
Integrating:  (10 – 20 minutes) 
 
Post a list of the sessions in this unit which focused on a particular form of 
discrimination for the children to see.  Bring out the children’s folders or binders which 
they have been writing or drawing in for each session, if you have used the journaling 
activities.  Ask them what they remember about each session.  Since not all children 
may have been present for each session (and indeed, you likely weren’t either) take 
some time to review what was discussed in terms of the problems each kind of 
discrimination causes and some of the actions that people take to fight it.   
 
Explain to the children that over the next weeks they will have an opportunity to learn 
more about one kind of difference and the discrimination that people who are different in 
that way have to live with.  They will have the chance to find out what they could do to 
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help in the fight against that kind of discrimination and to plan and carry out one or more 
projects to achieve that goal.  They’ll also be able to share with the congregation what 
they have chosen to focus on and what they have done about it. 
 
Say something like, “Everyone in this class probably has his or her own opinion about 
what kind of difference we should work on in our lessons to come.  You will each get a 
chance to say what you think and also to vote about it.” 
 
If there are children who already know what they would like the class to choose and 
time allows, you can begin to give those children a turn to speak about what they think.  
(There will be more time for this sharing activity next session.)  Write down each child’s 
name and what s/he says (in brief).  If you think (or the children say) that they need 
more time to think about it, let it go for this week. 
 
If time allows, choose one or more of the following activities: 
 
Game (either, kinesthetic, interpersonal): 
 
Play “Duck, Duck, Goose”!  It’s a choosing game.  All players sit in a circle on the floor 
while “It” goes around the outside of the circle saying “duck” as s/he touches (gently!) 
each player’s head.  When “It” chooses, s/he says “goose” instead, and the player who 
got called “goose” has to get up and run around the circle after “It” trying to get back to 
his/her place before “It” can run around the circle and get to sit down in it.  If the player 
succeeds, “It” has to continue.  If “It” succeeds, the player becomes the new “It”.  
Repeat as often as it is fun! 
 
Activity (either, naturalistic, intrapersonal): 
 
Plant flower seeds in small pots for each child to take home. 
 
Song (either, musical, interpersonal): 
 
Sing “Now I Walk in Beauty,” a chant attributed to various Native American tribes and 
recorded by numerous artists. 
 
Closing Circle:  (10 minutes) 
 
Show the FIFTH UU Principle sign.  Say something like, “We each have choices to 
make in life and in this class.  When we choose beauty, the world is more beautiful.”  
Sing or play a recording of Hymn #402 From You I Receive, To You I Give from Singing 
the Living Tradition, UUA. 
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Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Miss Rumphius by Barbara Cooney 
List of Unit 4 Sessions 
Children’s journals if applicable 
Flip chart & markers (remarks written 
down need to be kept for next session) 
Fifth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 

 
Choose according to activity:  
 
 
Flower seeds 
Small pots 
Potting soil 
Water 
Trowels or spoons 
Recording of “Now I Walk in Beauty” or 
percussion instruments for 
accompaniment 
 
 
 

 
Preparation:  Gather needed materials, books, and music.    
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Session 29: Choosing an Issue, Part II 
 
Goals: 
 
To choose a specific form of difference to focus on by thinking, planning, and acting 
creatively to combat discrimination based on that form of difference. 
 
This session refers to our FIFTH UU Principle:  All people should have a voice and a 
vote about the things which concern them. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read A Bad Case of Stripes by David Shannon.  This is the story of a girl who, afraid to 
admit to an unpopular food preference (for lima beans) begins turning different colors 
and shapes as she tries to “fit in.”  Ask the children if they have ever felt unwilling to 
admit liking something other people don’t like, or not liking something other people do 
like.  Be prepared to share a simple example from your own life, as appropriate. 
 
Integrating:  (10 – 20 minutes) 
 
Make sure the list of Sessions 20 – 27 is still posted in your classroom and that you 
have any comments from the children who shared what they think about what kind of 
difference should be the class focus from Session 28. 
 
Remind (or explain for the first time to those who weren’t present for Session 28) the 
children that in the following months they will have an opportunity to learn more about 
one kind of difference and the discrimination that people who are different in that way 
have to live with.  They will have the chance to find out what they could do to help in the 
fight against that kind of discrimination and to plan and carry out one or more projects to 
achieve that goal.  They’ll also be able to share with the congregation what they have 
chosen to focus on and what they have done about it. 
 
Say something like, “Everyone in this class probably has his or her own opinion about 
what kind of difference we should work on in our lessons to come.  You will each get a 
chance to say what you think and also to vote about it.  It is okay for your opinion to be 
different from your friends’ and classmates’.” 
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Invite each child present to take a turn saying what s/he thinks the class should focus 
on and why.  Write down each child’s name and what s/he says (in brief). 
 
Give each child THREE stickers (any kind of sticker is fine).  Have the children put their 
stickers on the list of Sessions according to their opinion as to what the class should 
focus on.  You may want to require them to vote for three separate options, or you may 
decide it is okay for them to put all their stickers on one option if that is the only one they 
think it would be good for the class to choose. 
 
Look at the result.  If there is only one option that got EVERYONES vote, then that’s 
your winner.  If more than one option got EVERYONES vote or several options got 
almost, but not quite everyone’s vote, you’ll need to hold a run-off vote.  This time have 
the children raise their hands for ONE option only (try not to offer more than three 
possible options in the run-off.  For example, if one option got 5 votes and two options 
got 4 votes [out of 6 possible votes] have the children vote for one of the three.  Or if 
two options got 4 votes and one got 3, have them vote for one of those three.)  You may 
also choose to take into account the ideas expressed by children who spoke last week 
but are not present for this week’s voting if that would help clarify the situation (or you 
may decide this is too complicated!) 
 
Announce the results of the vote and celebrate!  If there was any sense of contention at 
all, you may also want to console the “losing” contingent. 
 
If time allows, choose one or more of the following activities: 
 
Activity (either, naturalistic, intrapersonal): 
 
Provide a variety of foods in a rainbow of colors and encourage the children to choose 
their favorites. 
 
Game (either, kinesthetic, logical, interpersonal): 
 
Play “Fruit Basket” with a twist:  Everyone should sit in a circle on chairs or rug samples 
or pillows (one fewer than the total number of players).  Have each child pick the name 
of a fruit or vegetable that he or she really likes – but not lima beans.  No duplicates!  
One child starts in the middle of the circle and calls out two of the fruits or vegetables 
other players picked (for example, “Apple” and “Cucumber”).  Immediately the two 
children whose “names” were called have to get up and try to get back into each other’s 
chairs/rugs/pillows before the child who started in the center can!  Occasionally, for a 
change, the child in the middle can call out “Lima beans!” and EVERYONE has to 
change places in a mad scramble. 
 
Closing Circle:  (10 minutes) 
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Show the FIFTH UU Principle sign.  Say something like, “We are each responsible for 
finding out what we really think and believe, and then choosing those things that are 
best for us.”  Sing or play a recording of Hymn #402 From You I Receive, To You I Give 
from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
A Bad Case of Stripes by David 
Shannon 
Unit Four Session List 
Notes from last week’s session 
Flip chart paper/markers 
Stickers 
Fifth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
A variety of foods in a rainbow of colors 
 
 
 
 
 
 
 
 
 
 
 
 

 
Preparation:  Gather needed materials, books, and music.    
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Session 30: Learning More about Our Issue 
 
Goals: 
 
To learn more about the issue the class has chosen to focus on and how it is explicitly 
or implicitly present in the congregation, community, country, world, and planet (or not 
present). 
 
This session refers to our SIXTH UU Principle:  We should work for a peaceful, fair, 
and free world.  And to our SEVENTH UU Principle:  We should care for our planet 
earth. 
 
NOTE TO TEACHERS:  Because this lesson is based on the decision-making process 
which occurred in Sessions 28 and 29, there are limitations to how much of what you 
will be doing can be planned out and written down ahead of time.  The exact details of 
what you will need to do to prepare for your lesson will be different if your class decided 
to focus on the issue of racism than if it decided to focus on the issue of poverty and 
wealth than if it decided to focus on the issue of dis/ability.  This lesson offers you a 
structure within which to create the program for our children, and some activities to build 
community and a sense of fun within the class.  It would be possible to expand this 
session to two, three, or even five Sundays should more in-depth exploration be desired 
and time allows. 
 
You will need to do some thinking and possibly research about the ways in which the 
issue the class has chosen to focus on is (or isn’t) present in your congregation, local 
community, country, world, and the planet.  Here are some questions to help you clarify 
this information for yourself: 
 
Congregation: 
 
Are there people who are affected by this issue who are members, friends, or visitors of 
our congregation (example:  are there people who are affected by racism in our 
congregation?)   
 
If yes, who is most affected by this issue?  Who is least affected?  How do you know the 
answers to these questions (example: people in our congregation who are poor are 
most affected by issues of poverty and wealth.  People who are median income for our 
area are least affected.  I know this because I think being poor is much harder than 
being middle-class or wealthy, and being “like” everyone else is easier even than being 
wealthy [which although pleasant in many ways, comes with its own set of ‘problems.’]) 
 
If no, why not?  (Example:  there are no people with physical disabilities in our 
congregation.  Maybe this is because our building has many stairs, no elevator, and we 
don’t provide any kind of accommodation for people who are deaf or blind.) 
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Is there a particularly dramatic or interesting case of someone/thing in our congregation 
being affected by this issue?  (Example:  our congregation has never had a woman 
minister, but we have recently called one [gender discrimination].) 
 
Is our congregation actively involved in social action around this issue within the 
congregation in some way? If yes, how?  If no, why?  (Example:  we are a Welcoming 
Congregation and our minister performs wedding ceremonies for gay and lesbian 
couples.) 
 
Community: 
 
Are there people who are affected by this issue who live in your local community 
(example:  are there people who are affected by physical disabilities in my 
neighborhood?)   
 
If yes, who is most affected by this issue?  Who is least affected?  How do you know the 
answers to these questions (example: people in our community who are poor are most 
affected by issues of poverty and wealth.  People who are median income for our area 
are least affected.  I know this because I think being poor is much harder than being 
middle-class or wealthy, and being “like” everyone else is easier even than being 
wealthy [which although pleasant in many ways, comes with its own set of ‘problems.’] 
 
If no, why not?  (Example:  there are no people of different racial or ethnic backgrounds 
in our neighborhood.  Maybe this is because housing is marketed only to people the 
builders/realtors think are of a specific racial or ethnic group.) 
 
Is there a particularly dramatic or interesting case of someone/thing in our community 
being affected by this issue?  (Example:  many older people have had to leave their 
homes in a local apartment building which has been bought by developers who want to 
knock it down and build condos to sell to young professionals.) 
 
Is our congregation actively involved in social action in our local community around this 
issue in some way? If yes, how?  If no, why?  (Example:  we are a Welcoming 
Congregation and we have a Marriage Equality banner hanging on our building.) 
 
Country: 
 
Are there people who are affected by this issue who live in our country (example:  are 
there people who are affected by learning styles/disabilities in our country?)   
 
If yes, who is most affected by this issue?  Who is least affected?  How do you know the 
answers to these questions (example: people in our country who are poor are most 
affected by issues of poverty and wealth.  People who are median income for our area 
are least affected.  I know this because I think being poor is much harder than being 
middle-class or wealthy, and being “like” everyone else is easier even than being 
wealthy [which although pleasant in many ways, comes with its own set of ‘problems.’] 
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If no, why not?  (It’s very unlikely that there is any group of people affected by 
discrimination who aren’t present in our country!) 
 
Is there a particularly dramatic or interesting case of someone/thing in our country being 
affected by this issue?  (Example:  there is a woman running for President as the 
nominee of one of the major parties [as of this writing – hey, we can dream, right?!?])) 
 
Is our congregation actively involved in social action in our country around this issue in 
some way? If yes, how?  If no, why?  (Example:  we haven’t made any effort to act on 
the national level about racial justice because we don’t feel we know where to start.) 
 
World: 
 
Who are the people who are affected by this issue?  Who is most affected by this issue?  
Who is least affected?  How do you know the answers to these questions (example: 
people in our world who are poor are most affected by issues of poverty and wealth.  
People who are median income are least affected.  I know this because I think being 
poor is much harder than being middle-class or wealthy, and being “like” everyone else 
is easier even than being wealthy [which although pleasant in many ways, comes with 
its own set of ‘problems.’] 
 
Is there a particularly dramatic or interesting case of someone/thing in our world being 
affected by this issue?  (Example:  a situation of racial or ethnic warfare or peace-
making in the news.) 
 
Is our congregation actively involved in social action in our world around this issue in 
some way? If yes, how?  If no, why?  (Example:  we have a partner church in 
Transylvania because we want to support religious freedom in Eastern Europe.) 
 
Planet: 
 
How does our issue affect the plants on our planet?  Does it contribute in any way to 
deforestation, farming practices, desertification, etc.?  If so, how?  (For example, 
poverty contributes to the deforestation of the Amazon, makes it difficult for farmers to 
choose sustainable farming practices, and encourages people to over-work land 
resulting in deforestation.) 
 
How does our issue affect the animals on our planet?  Does it contribute to species 
extinction, exploitation of animals for research and/or food, etc.?  (For example, many 
people argue about whether it is right or wrong to do medical experiments on animals.  
People who are affected by disabilities may have especially strong feelings about 
whether their own quality of life [which could potentially be improved by medical 
advances created through animal testing processes] is more important or equally 
important to animals’ quality of life.) 
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How does our issue affect the earth, air and water on our planet?  Does it impact how 
land is used?  How air and water are polluted or cleaned up?  (For example, Native 
Americans have a very different cultural perspective on how to use land, air and water.  
Their perspective is devalued when they are treated as lesser people based on racial 
discrimination.) 
 
How does our issue affect the entire life systems of our planet?  Does it affect global 
warming, etc.?  (For example, age discrimination affects how leaders and politicians 
think about the importance of things like global warming.  People who are children now 
will have to deal with the potential effects of global warming later on in life, but people 
who are elders now may sometimes feel that this is not an important issue because they 
know they will not have to live through the effects themselves.) 
 
What to Do: 
 
BEFORE THIS CLASS SESSION: 
 
Consider the questions above CAREFULLY and be prepared to share your thoughts, 
additional questions, and answers with the children. 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Share the book Zoom by Istvan Banyai with the class.  This is a wordless picture book 
in which the artist “zooms” out from picture to picture, always surprising the viewer as 
you discover that the previous, apparently complete picture was only a part of a larger 
whole.  Explain that this session will zoom out from how the issue you have chosen to 
focus on affects people in your local congregation, through your community, country, 
world, and finally, planet. 
 
Integrating:  (10 – 20 minutes) 
 
Choose SOME of the questions in the beginning of this session to share with the 
children.  Three to five questions are probably enough – the questions that MOST 
grabbed your attention or that you learned the most from as you researched them.  
Write them on a black or white board or flip chart.  Tell the children what you thought 
about or did to come up with answers to these questions.  Although this may sound 
semi-dull, children are actually likely to be quite interested in the real story of how you 
thought about something/what you did if you tell it briefly and clearly.   
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Choose one or more of the following activities, as you think will be most 
engaging: 
 
Discussion (either, logical, interpersonal):  
 
If your congregation is already actively involved in acting for justice in the focus area the 
children have chosen, tell them about what is already being done.  Ask the children for 
ideas about what they could do as a class to make our congregation more peaceful, fair, 
and free about the issue they have chosen.  Write their ideas down on a 
black/whiteboard or a piece of butcher paper.  Wherever the ideas get written down, it’s 
important for them not to get erased or lost – they need to be available for the class to 
use in a later session! 
 
Project (either, spatial, interpersonal): 
 
For this activity, you will need a large map that shows the community in which your 
congregation is located.  This may be a large area if you are a regional church which 
draws from many neighborhoods and areas, or a small area if you are primarily a 
neighborhood congregation.  A simple map that shows only major roads and landmarks 
may be more useful than a detailed street-map, although that can work, too, especially if 
the area covered is relatively small.  The map should be at least 18” x 24”, large enough 
for the class to gather around and draw on together.  Hand-drawn is fine; a 
commercially-produced map which has been enlarged on a copier will work, too. 
 
Show the class the map.  Work with the children to mark places where people affected 
by the issue you are focusing on live, work, and play.  This may require some creativity 
and input from you, depending on how much the children know about this issue in your 
community.  This is supposed to be fun, though, so don’t worry too much about 
accuracy!  Then encourage the children to decorate the edges of the map with “signs” 
that oppose this kind of discrimination or affirm people who are different in this way. 
 
Ask the children for ideas about what they could do as a class to make our community 
more peaceful, fair, and free about the issue they have chosen.  Write their ideas down 
on a black/whiteboard or a piece of butcher paper.  Wherever the ideas get written 
down, it’s important for them not to get erased or lost – they need to be available for the 
class to use in a later session! 
 
Song (younger, musical, interpersonal): 
 
Sing with the class (or play a recording of) “This Land Is Your Land” by Woody Guthrie.   
 
Start by singing the chorus together.  Then talk a little bit about what the words mean.  
Ask the kids who they think “you” and “me” are in the song.  Do they think people 
affected by the issue you are focusing on are included? 
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Sing the rest of the song (or play the recording again.)  Encourage the children to act 
out the action words (walking, seeing above and below, roaming, rambling, following, 
listening).  Ask if the children have any further thoughts about what it means for this 
country to me “mine” and “yours” in relation to the issue you are focusing on. 
 
Ask the children for ideas about what they could do as a class to make our country 
more peaceful, fair, and free about the issue they have chosen.  Write their ideas down 
on a black/whiteboard or a piece of butcher paper.  Wherever the ideas get written 
down, it’s important for them not to get erased or lost – they need to be available for the 
class to use in a later session! 
 
Meditation (older, spatial, intrapersonal): 
 
Using the below script as a model, develop a guided meditation which takes the children 
on a mental visit to each of the continents and highlights one or more ways in which the 
issue you are focusing on affects the people who live there.  The exact details will 
depend on your issue.  Depending on the children in your class, you may find it will work 
to ask them to sit quietly with their eyes closed, or you may feel that you need to offer 
them something physical to do as you speak.  In the latter case you can either allow 
them to draw/write while you speak or you can provide a world map or globe with raised 
contours and ask them to touch the map lightly and move their fingers to each new 
continent as you name it. 
 
“Today in [name one continent] there are people who struggle because they are 
affected by [name the issue you are focusing on].  Some of these people are [name 1 – 
3 groups of people most affected in the countries on this continent].  We hope and are 
willing to work for them to be able to live in freedom and peace.” 
 
Repeat for each of the six populated continents (North America, South America, 
Europe, Asia, Africa, and Australia.) 
 
Invite the children to write or draw something they thought about during the meditation 
(as time & interest allow). 
 
Ask the children for ideas about what they could do as a class to make our world more 
peaceful, fair, and free about the issue they have chosen.  Write their ideas down on a 
black/whiteboard or a piece of butcher paper.  Wherever the ideas get written down, it’s 
important for them not to get erased or lost – they need to be available for the class to 
use in a later session! 
 
Story (younger, linguistic, interpersonal): 
 
Read the story Children of the Earth . . . Remember by Schim Schimmel.  This is a 
gorgeously illustrated book whose message is that human beings’ place in the proper 
order of things on earth is to love – i.e., make caring choices about how they interact 
with the rest of life on earth. 
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Ask the children for ideas about what they could do as a class to care for our planet as it 
is affected by the issue they have chosen.  Write their ideas down on a 
black/whiteboard or a piece of butcher paper.  Wherever the ideas get written down, it’s 
important for them not to get erased or lost – they need to be available for the class to 
use in a later session! 
 
Closing Circle:  (10 minutes) 
 
Show the SIXTH and SEVENTH UU Principle signs.  Say something like, “[Issue] 
affects our planet, our world, our country, our community, and our congregation.  We 
can find ways to make a difference, together.”  Sing or play a recording of Hymn #402 
From You I Receive, To You I Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Zoom by Istvan Banyai 
Black or white board or flip chart paper 
Something to write on it with 
Sixth and Seventh UU Principle signs 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
An 18 x 24” map of the area served by 
your congregation 
Drawing materials 
Lyrics and/or a recording of “This Land 
is Your Land” by Woody Guthrie 
World map or globe with raised contours 
Children of the Earth . . . Remember by 
Schim Schimmel 
 
 

 
Preparation:  Gather needed materials, books, and music.  
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Session 31: What Can We Do? First Ideas 
 
Goals: 
 
To revisit the ideas the children have come up with about how to make a difference in 
the congregation, community, country, world, and earth about the issue they have 
chosen to focus on and brainstorm additional ideas.  To learn about different kinds of 
social action.  To select the ideas which most interest the children. 
 
This session refers to our SIXTH UU Principle:  We should work for a peaceful, fair, 
and free world. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read Caps for Sale by Esphyr Slobodkina.  In this story, a man tries to get a group of 
monkeys to do what he wants, but instead they do as he does.  Finally, he does what he 
wants them to do by accident in frustration, and they imitate him.  Share the Mahatma 
Gandhi quote that “You must be the change you wish to see in the world,” with the 
children.  Explain that this session is devoted to helping them decide how they would 
like to act for change around the issue they chose to focus on over the past few 
sessions. 
 
Integrating:  (10 – 20 minutes) 
 
You will need a poster that shows these five different ways to make a difference about 
an issue:  Service, Education, Organizing, Advocacy, and Witness.  Make a big, five-
pointed star on the poster and put one kind of social action in each point with a symbol 
that matches the kind of action.  For example, draw a hand for Service, a book for 
Education, a group of diverse people for Organizing, a picket sign for Advocacy, and a 
TV for Witness.  For more information, see pages 18 – 25 of Inspired Faith, Effective 
Action a resource created by the Washington Office for Faith in Action of the UUA and 
available on-line at http://www.uua.org/documents/washingtonoffice/ifea.pdf.  
 
In case you are unable to locate the above resource, here is a very brief description of 
each kind of action: 
 

http://www.uua.org/documents/washingtonoffice/ifea.pdf
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Service:  hands on projects that involve interacting directly with the people affected by a 
problem. 
 
Education:  sharing what you know about a problem with others in your congregation or 
community. 
 
Organizing:  working with others to change a problem directly or how people think about 
a problem (this includes fund-raising projects.) 
 
Advocacy:  directly telling people in positions of responsibility what you think about a 
problem and what you think they should do about it. 
 
Witness:  telling as many people as possible what you think about a problem and what 
should be done about it, encouraging others to tell people in positions of responsibility 
the same. 
 
Show the poster to the children and briefly, in simple language, explain to them what 
each kind of action entails.   
 
Gather the ideas the children have come up with in the previous session and, if 
necessary write them on butcher paper.  Review them with the children.  The purpose is 
NOT to criticize (or praise) any particular idea, but simply to remind everyone of what 
has already been thought of.  You may also want to clarify some items on the list.  Point 
out ideas from their list of things they might do that fit in each category on the poster, as 
appropriate. 
 
Ask the children if they have any other ideas about what they would like to do to make a 
difference about the issue they have chosen.  Add anything they (or you) come up with 
to the list! 
 
Give each child three stickers.  Ask each child to put one sticker by each of his or her 
three favorite ideas.  Identify the five ideas which got the most votes.  Make sure that 
the teacher who will be leading the class for session 32 knows which ideas these are! 
 
If time allows, choose one or more of the following activities: 
 
Dramatic Reading (either, kinesthetic, interpersonal): 
 
Ask one child to be the cap seller, and the rest to be monkeys.  Read the story Caps for 
Sale again, while the children act out the story.  You can use circles of colored paper to 
be the caps! 
 
Affirmation (either, linguistic, interpersonal): 
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Ask the children to repeat after you, saying, “We can make a difference. (echo)  We can 
make peace.  (echo)  We can be fair.  (echo)  We can work for freedom for all people. 
(echo)” 
 
Closing Circle:  (10 minutes) 
 
Show the SIXTH UU Principle sign.  Say something like, “We can make a difference by 
being different!”  Sing or play a recording of Hymn #402 From You I Receive, To You I 
Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Caps for Sale by Esphyr Slobodkina 
Ways to Make a Difference poster 
Ideas from the last session 
Black or white board or flip chart paper 
Something to write on it with 
Sixth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
Circles of colored paper (see the book 
for details) 
 
 
 
 
 
 
 
 
 
 

 
Preparation:  Gather needed materials, books, and music.  Make the poster (directions 
in session plan).  Cut out colored paper circles if you are doing the dramatic reading.
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Session 32: What Can We Do? Possible Action 
 
Goals: 
 
To present the children with realistic possible plans for action on each of the 5 top 
choices they made in session 31 (or let them know that some of their ideas may be 
impractical for some reason) and to choose which project(s) they will undertake in 
Sessions 34 and beyond. 
 
This session refers to our SIXTH UU Principle:  We should work for a peaceful, fair, 
and free world. 
 
What to Do: 
 
BEFORE THIS SESSION MEETS: 
 
You will need to  
 
a) Know what the top five ideas for action the children chose in Session 31 were. If 
for any reason they did not select their top five ideas for action, you will need to help 
them do so (see Session 31). 
 
b) WITH YOUR TEACHING TEAM (this needs to be a group project amongst the 
adults involved in leading your class) investigate the practical options for implementing 
these five ideas. 
 
c) If some are clearly impractical, that’s okay!  Be prepared to explain briefly to the 
children why those ideas won’t work at this time. 
 
d) WITH YOUR TEACHING TEAM prepare to describe briefly what would be 
involved in making the ideas which WILL work happen (who will need to do what, and 
what sort of help from anyone outside of the class will be needed?  What impact could 
you expect from this project?) 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read Click, Clack Moo (Cows That Type) by Doreen Cronin.  This absurd and 
enjoyable story describes farm animals that have learned to use a typewriter and use 
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collective action to bargain with their farmer.  Say something like, “We are going to work 
together just like the cows and the other animals do in the story to change something 
we think needs changing.  Today we are going to think about what we have the energy 
and time to accomplish together.” 
 
Integrating:  (10 – 20 minutes) 
 
Briefly review the top five ideas for action that the class chose in Session 31.  Tell the 
children which, if any, of the ideas you ruled out as impractical [see c) above].  Tell the 
children what would be involved in making the ideas which WILL work happen [see d) 
above.] 
 
Explain that the class will have only limited time (perhaps as little as one Sunday) to 
start to implement the idea(s) for action they choose during this session.  Help them 
think about which of the projects they could reasonably carry out within that time frame 
– or consider the option of beginning a project that would be ongoing beyond that time 
frame.  Help the group come to consensus about a do-able, concrete, project or projects 
to make final plans for in session 33 and implement in the following weeks.  SHARE 
THIS INFORMATION WITH YOUR CO-TEACHERS AFTER THIS SESSION! 
 
If time allows, choose one or more of the following activities: 
 
Game (either, kinesthetic, interpersonal):  
 
Play the game “Human Machine” (adapted from deep fun: a compendium of YRUU 
games edited by Sienna Baskin.)  The object is to build a moving, churning, humming, 
human machine.  Have one person start with a motion, and noise to go with it, in the 
center of the room.  Another person will be the coordinator; the coordinator should go 
around the group, gradually “tapping” each other player “in” to the game.  As each 
player is tapped in, he or she goes to the first person (or anyone else who has already 
started playing) and adds to the machine by creating his or her own motion and noise to 
go with it while touching the first person (or anyone else who has already started 
playing) in some way.  Keep going until everyone is part of the machine.  Then the 
coordinator can say “STOP” to end the game. 
 
Experiential Learning (either, naturalistic, interpersonal): 
 
Use a manual or electric typewriter (which many of the children will likely never have 
seen) to type up your plan for your project to pass on to your co-teachers. 
 
Closing Circle:  (10 minutes) 
 
Show the SIXTH UU Principle sign.  “We can work together to build a project that will 
make a difference about our issue.”  Sing or play a recording of Hymn #402 From You I 
Receive, To You I Give from Singing the Living Tradition, UUA. 
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Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
The ideas the class came up with in 
Session 31 
Click, Clack Moo (Cows That Type) by 
Doreen Cronin 
Sixth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
A manual or electric typewriter 
 
 
 
 
 
 
 
 
 

 
Preparation:  Gather needed materials, books, and music.   
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Session 33: What Can We Do? Plans and Preparations 
 
Goals: 
 
To finalize plans for action on the project or projects the class has selected to work on 
during sessions 34. 
 
This session refers to our SIXTH UU Principle:  We should work for a peaceful, fair, 
and free world. 
 
What to Do: 
 
BEFORE THIS SESSION MEETS: 
 
You will need to  
 
a) Make sure that you understand which project(s) the class chose in Session 32 
and what preliminary planning may have been done to make that/those happen. 
 
b) WITH YOUR TEACHING TEAM (this needs to be a group project amongst the 
adults involved in leading your class) make the plans needed to make the project(s) 
happen the following week.  This may include planning to: 
 
a. Communicate with children and parents via mail or email or phone to solicit 

participation 
b. Communicate with the congregation via same 
c. Communicate outside of the congregation to let the community know what you 

are planning to do 
d. Purchase or gather supplies or materials 
e. Go on a ‘field trip’ to a pertinent location (this requires a lot of coordination!) 
 
There are many other possible tasks depending on what your project(s) is/are. 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read If You Give a Mouse a Cookie by Laura Joffe Numeroff.  Explain that today’s 
class is about making the final plans for your project.  Say something like, “when you 
give a mouse a cookie it turns out that there are more and more things that need to 
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happen because you gave the mouse the cookie – and sometimes working on a project 
can feel like that, too!  Sometimes deciding to do one thing means that more and more 
and more things turn out to need to be done.  Our job today is to make some concrete 
plans so we won’t be surprised by anything that comes up, and so we don’t forget to do 
anything important!” 
 
Integrating:  (10 – 20 minutes) 
 
Review the plans that were made in the previous session.  Share with the children any 
further plans you and your fellow teachers have made.   
 
Go on a walking tour of any place in your congregation’s space/building which will play 
a part in implementing your plan.  For example, if you are planning to do a bake sale to 
raise funds for a cause, you could visit the supply closet (you will need supplies to make 
signs advertising your bake sale), the kitchen (if you’ll be baking on-site), the office 
(you’ll need to put information about your bake sale in the church newsletter and/or 
Sunday bulletin), and the area in which you serve coffee after church (where you’ll sell 
your baked goods.)   
 
If time allows, play a card game, read a story, or go outside to let off some steam, 
depending on the needs and proclivities of your group.  They’ve worked hard and 
deserve some relaxation! 
 
Closing Circle:  (10 minutes) 
 
Show the SIXTH UU Principle sign.  Say something like, “We have big plans and we are 
going to work together to make them reality.  See you next week!”  Sing or play a 
recording of Hymn #402 From You I Receive, To You I Give from Singing the Living 
Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
If You Give a Mouse a Cookie by Laura 
Joffe Numeroff 
Sixth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
Cards 
A favorite book 
 
 
 
 
 
 
 

 
Preparation:  Gather needed materials, books, and music.   
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Session 34: Making a Difference 
 
Goals: 
 
To carry out the plans the class has made in previous sessions to act to make a 
difference about the issue they have chosen to focus on. 
 
This session refers to our SIXTH UU Principle:  We should work for a peaceful, fair, 
and free world. 
 
What to Do: 
 
This session is intended to be devoted to carrying out the project the children and your 
teaching team have been planning.  You may want to begin with the usual Gathering 
Circle and proceed onto tasks you have planned, closing with a brief Closing Circle.  If 
you are going on a field trip, you may not have time for the Gathering and Closing 
Circles.  If you have gone or will be going on a field trip at a time other than Sunday 
morning, you may want to use this class session time to encourage the children to 
reflect on their experience through art, writing, dialogue, or activity.  Because your plans 
will be specific to your issue and your situation, it’s impossible for this session plan to be 
much more specific than this paragraph! 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
If time allows, you may want to read Sheila Rae, the Brave by Kevin Henkes or 
Shingebiss: an Ojibwe Legend by Nancy Van Laan.  These are stories of persevering in 
the face of difficulty (internal or external). 
 
Integrating:  (10 – 20 minutes) 
 
PROJECT, FIELD TRIP, OR REFLECTION 
 
Closing Circle:  (10 minutes) 
 
Show the SIXTH UU Principle sign.  Say something like, “Our project is becoming 
reality!”  Sing or play a recording of Hymn #402 From You I Receive, To You I Give from 
Singing the Living Tradition, UUA. 
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Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Sheila Rae, the Brave by Kevin Henkes 
or Shingebiss: An Ojibwe Legend by 
Nancy Van Laan 
Sixth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 

 
Choose according to activity:  
 
Depends on your project 
 
 
 
 
 

 
Preparation:  Gather needed materials, books, and music.   
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Unit 6:  
Sharing and 
Celebrating 

 
We can share what we 

learned and celebrate what 
we accomplished! 
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Session 35: How Did We Do? Evaluation 
 
Goals: 
 
To evaluate the service project(s) the class worked on in Session 34. 
 
This session refers to our SIXTH UU Principle:  We should work for a peaceful, fair, 
and free world. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read the story Mike Mulligan and His Steam Shovel by Virginia Lee Burton.  This is the 
story of a man and his steam shovel that accomplish a great task and then realize that 
they’ve left themselves nowhere to go next – literally dug themselves in a hole!  
Although hopefully the children in your class won’t feel dug into a hole by their service 
project, they may relate to the question of “what do we do next?” and enjoy the solution 
provided in this charming vintage story.  (Note: there are a few phrases which could be 
altered as you read to imply that not just men are capable of doing certain things, but 
women too,.  There are no people of color portrayed in the book, so you may want to 
simply notice that fact with the children and point out that it’s set in a time and place [a 
New England town about 1900] when in fact, people of color would likely have been 
excluded from the town or considered “invisible” if they did live there.  But it’s still a 
great story.) 
 
Integrating:  (10 – 20 minutes) 
 
Choose one or more of the following activities. 
 
Art (younger, spatial, intrapersonal): 
 
Give each child a piece of paper and markers, crayons, or other art materials.  Ask them 
to spend a few minutes drawing something that they enjoyed about the service 
project(s) they worked on last session.  If there are any children present who did NOT 
participate in the service project, encourage the children who did to tell them what 
happened. 
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Discussion (older, logical, interpersonal): 
 
Write the following questions on a black/whiteboard or easel paper, and discuss each 
one with the class, noting down their responses: 
 
What was the best part of working on our service project(s)? 
 
What was the worst part of working on our service project(s)? 
 
What did you learn or what will you remember from the service project(s)? 
 
(Use those of the following five questions which apply to your service project(s) – you 
may not have been trying to make a difference in the world, for example.) 
 
Did our service project(s) change anything in our congregation?  If so, what and how? 
 
In our community?  If so, what and how? 
 
In our country? If so, what and how? 
 
In the world? If so, what and how? 
 
On the earth? If so, what and how? 
 
Would we like to do anything else to follow up on our service project? 
 
Story (older, linguistic, kinesthetic, intrapersonal): 
 
Read the story Sadako by Eleanor Coerr and Ed Young.  This is the story of a young 
girl who, dying of leukemia caused by the bombing of Hiroshima, tried to fold 1000 
origami cranes.  She died before completing the project, but her friends and classmates 
finished the task and young people throughout the country worked together to create a 
statue in her honor (and that of other children killed or made ill by war) in Hiroshima 
Peace Park.  While your class project may or may not feel “complete” at this point, the 
children can take pride in what they did accomplish and recognize that big 
accomplishments can take a long time and hard work by many people. 
 
If time allows, fold paper cranes with the children!  (Instructions on how to do so can be 
found in many origami books. 
 
Closing Circle:  (10 minutes) 
 
Show the SIXTH UU Principle sign.  Say something like, “I am proud of the hard work 
you did on your project(s) and I hope you are proud of yourselves, too!”  Sing or play a 
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recording of Hymn #402 From You I Receive, To You I Give from Singing the Living 
Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
Mike Mulligan and His Steam Shovel by 
Virginia Lee Burton 
Sixth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 
 
 
 
 

 
Choose according to activity:  
 
Paper 
Markers, crayons, or other drawing 
materials 
Black or white board, or easel paper 
Something to write on it with 
Sadako by Eleanor Coerr and Ed Young 
Origami paper 
Directions for folding a paper crane, 
easily found in any origami book or: 
http://www.metacafe.com/watch/387698
/how_to_fold_an_origami_paper_crane_
orizuru/ (a video!) 
 
 

 
Preparation:  Gather needed materials, books, and music.   
  

http://www.metacafe.com/watch/387698/how_to_fold_an_origami_paper_crane_orizuru/
http://www.metacafe.com/watch/387698/how_to_fold_an_origami_paper_crane_orizuru/
http://www.metacafe.com/watch/387698/how_to_fold_an_origami_paper_crane_orizuru/
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Session 36: Sharing What We Learned 
 
Goals: 
 
To make a plan about how to share the experience and/or learnings of the service 
project(s) with others (family, congregation, etc.) 
 
This session refers to our SIXTH UU Principle:  We should work for a peaceful, fair, 
and free world. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read What About Me? by Ed Young.  This is a folktale about a boy who seeks 
knowledge from a wise man – and finds it for himself in completing the tasks the wise 
man sets him.  Say something like, “Our project was lots of work, and we really made a 
difference by ______________.  That’s important, but it’s also important to think about 
what we learned from doing the work.  Does anyone want to share something you 
learned from our project?”  Be prepared to share something you learned, as well. 
 
Integrating:  (10 – 20 minutes) 
 
If you used the Discussion activity in session 35, use the responses the children gave to 
the evaluation questions and talk with the children about and make a list of “lessons 
learned” from the service project(s) in session 34. 
 
Even if this is not available to you today, talk with the children about ways they might 
like to share the lessons they learned with a) their families, b) the congregation, and/or 
c) the community or larger world.  Some options might be: 
 
Write a short “book” about what they did and make a copy for each family to keep 
 
Write an article for the congregation’s newsletter 
 
Share a written statement with the congregation during announcements or in a “pulpit 
editorial” 
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Create a brief skit about their experiences to perform for the congregation (especially 
appropriate for an RE Sunday!) 
 
Write a letter to the editor of the local newspaper describing their project and what they 
learned. 
 
Write letters to a local, state, or national elected official describing their project and what 
they learned. 
 
Anything else you can think of. 
 
Help the children choose one way of sharing what they did and what they learned.  If 
time allows, begin work on the sharing project. 
 
Closing Circle:  (10 minutes) 
 
Whisper the words from the SIXTH UU Principle sign to one of the children and tell 
him/her to pass it on.  Keep it going until it has gone around the whole group and ask 
the last person to tell the group what s/he heard.  Say something like, “What we did isn’t 
a secret and we want to share the good news of what we did.  That’s what our sharing 
project will do!”  Sing or play a recording of Hymn #402 From You I Receive, To You I 
Give from Singing the Living Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
What About Me? by Ed Young 
Sixth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 
 

 
Choose according to activity:  
 
Not applicable 
 
 
 
 
 
 
 

 
Preparation:  Gather needed materials, books, and music.   
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Session 37: Preparing to Share/Closing Celebration 
 
Goals: 
 
To complete preparations for sharing what the children learned in their service project(s) 
with their families, congregation, or community; to enjoy each others’ company! 
 
This session refers to our SIXTH UU Principle:  We should work for a peaceful, fair, 
and free world. 
 
What to Do: 
 
Gathering Circle:  (10 minutes) 
 
Gather the children around the chalice table.  Light the chalice, using these chalice 
lighting words “We light this chalice for the light of truth.  We light this chalice for the 
warmth of love.  We light this chalice for the energy of action.” (Mary Ann Moore) 
 
Allow each child and teacher to share a joy or sorrow from his or her week. 
 
Focusing:  (20 minutes) 
 
Read I’m in Charge of Celebrations by Byrd Baylor.  The author describes how she can 
select any day as a day to celebrate and find the cause for celebration.  Say something 
like, “Today we are celebrating our year of religious education together, everything we 
have learned, and the great project we completed!” 
 
Integrating:  (10 – 20 minutes) 
 
Work on whatever preparations are necessary for the sharing project the children 
selected in Session 36. 
 
And then . . . 
 
Have a party!  You may want to have balloons, party hats, special food and/or drink, 
paper plates/napkins/utensils.  You might choose a game you think the children will 
particularly enjoy to play.  You might invite former teachers to visit for the day, if some 
teachers have not stayed with the class for the whole program.  You may want to 
recognize children who will be leaving the class to move up an age-group (if this applies 
in your program.) 
 
Closing Circle:  (10 minutes) 
 
Show the SIXTH UU Principle sign.  Say something like, “Thank you for all the 
wonderful times we’ve had together this year.  See you again soon!”  Sing or play a 



Unit 6                               Session 37             Preparing to Share/Closing Celebration 
 

Page 124 of 153  We’re On Our Way 
 

recording of Hymn #402 From You I Receive, To You I Give from Singing the Living 
Tradition, UUA. 
 
Materials:   
 
Basic: 
 
Chalice, candle, and matches 
Chalice lighting words page 
I’m in Charge of Celebrations by Byrd 
Baylor 
Sixth UU Principle sign 
Singing the Living Tradition, UUA OR 
recording, tape and/or CD player if 
needed 
 

 
Choose according to activity:  
 
Party supplies – decorations, utensils, 
paper goods, food, etc. 
 
 
 
 
 
 

 
Preparation:  Gather needed materials, books, and music.  If there are teachers who did 
not complete the year with the class, you may wish to invite them ahead of time to join 
you for this session. 
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Chalice Lighting Words Page 
 
 

We light this chalice for the light of truth. 
 

As you say the first “light” use a flat palm to suggest a match box cover, and with the other hand 
pretend to light a match.  As you say the second “light” hold both hands in front of you with thumbs 
touching your bunched fingertips, facing forward.  Open the fingers as you move your hands 
upward and to the sides, ending with hands wide open, palms facing upward. 

 

We light this chalice for the warmth of love. 
 

As you say “light” use a flat palm to suggest a match box cover, and with the other hand pretend to 
light a match.  As you say “love” cross your arms over your chest as if you are giving yourself a 
hug. 

 

We light this chalice for the energy of action. 
 

As you say “light” use a flat palm to suggest a match box cover, and with the other hand pretend to 
light a match.  As you say “energy” hold both fists in front of you and bring them down about 10 
inches forcefully. 

 
 

- words by Mary Ann Moore, 
hand motions suggested by Dawn Star Borchelt 
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FIRST UU Principle Sign 
 
 
 
 

Each and 
every person 
is important. 



Resources   
 

Page 128 of 153  We’re On Our Way 
 

SECOND UU Principle Sign 
 

All people 
should be 

treated fairly 
and kindly. 
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THIRD UU Principle Sign 
 
 

We should accept 
one another and 
keep on learning 

together. 
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FOURTH UU Principle Sign 
 

Each person 
must be free to 

search for what is 
true and right 

in life. 
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FIFTH UU Principle Sign 
 

All people should 
have a voice and 
a vote about the 

things which 
concern them. 
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SIXTH UU Principle Sign 
 

We should 
work for a 

peaceful, fair, 
and free world. 
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SEVENTH UU Principle Sign 
 
 
 
 

We should 
care for our 
planet earth.
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Race Bingo Card 
 
 

Someone who 
has HAIR the 
SAME texture 

as mine 

Someone who 
has EYES the 
SAME shape 

as mine 

Someone who 
has a NOSE 

that is shaped 
DIFFERENTLY 

than mine 

USE THIS 
SPOT IF . . .  

You Have 
Parents with 
DIFFERENT 
skin colors 

Someone who 
has EYES a 
DIFFERENT 

color than 
mine 

USE THIS 
SPOT IF . . .  

You Have 
Friends with 
DIFFERENT 

kinds of noses 

Someone who 
has SKIN that 

is a very 
DIFFERENT 

color than 
mine 

Someone who 
has a NOSE 

that is the 
SAME shape 

as mine 

USE THIS 
SPOT IF . . .  

You Have 
Parents with 

hair that is the 
SAME as 

yours 

Someone who 
has HAIR that 
is the SAME 
color as mine 

Someone who 
has HAIR that 

is a 
DIFFERENT 

color than 
mine 

Someone who 
has EYES that 

are shaped 
DIFFERENTLY 

than mine 

Someone who 
has SKIN that 
is almost the 

SAME color as 
mine 

Someone who 
has eyes the 

SAME color as 
mine 

USE THIS 
SPOT IF . . .  

You Have 
Friends with 
the SAME 
color eyes 

Someone who 
has HAIR that 

has a 
DIFFERENT 
texture than 

mine 
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Gender Drawing Sheet 
 

I am a     and I . . . 
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Disability Checklist Sheet 

 

 I AM 
ABLE 
TO DO 
THIS 

I AM 
UNABLE 
TO DO 
THIS 

I KNOW 
SOMEONE 
WHO IS 
UNABLE TO 
DO THIS 

See    

Hear    

Speak    

Smell    

Taste    

Walk without a 
cane, walker, 
wheelchair, or 
crutches 

   

Run and jump    

Climb stairs    

Read a book    

Drive a car    

Use an ordinary 
telephone 

   

Sit still for a long 
time 
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Disability Checklist Compilation Sheet 

 

 HOW MANY 
ARE ABLE 
TO DO THIS? 

HOW MANY 
ARE UNABLE 
TO DO THIS? 

HOW MANY KNOW 
SOMEONE WHO IS 
UNABLE TO DO THIS? 

See    

Hear    

Speak    

Smell    

Taste    

Walk without a cane, 
walker, wheelchair, 
or crutches 

   

Run and jump    

Climb stairs    

Read a book    

Drive a car    

Use an ordinary 
telephone 

   

Sit still for a long 
time 
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TAMIR ROZ 

MASSIMO 

 

BUZZ PACO 

TRENTON 

DAX BURNELL 

QUILLAN ANSELM SPEED 

BRITT 
JENESSA 

ROSELYNN 
LADEY BREENA 

 

 

Example Family Diagram 
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World Religions Mandala Coloring Page 
 
 
Clockwise from top: The Celtic Cross, a symbol of the Christian Tradition , The Star and 
Crescent Symbol of the faith of Islam. The Sanskrit characters which are pronounced 
Ohm, the Hindu symbol of ultimate reality. The Mogen David (Star of David) symbolizing 
Judaism. The Yin-Yang of Taoism which symbolizes the interrelatedness of life. The 
Eight Spoked Wheel symbolizing the Eight-Fold Path of Buddhism. The central figure is 
the Flaming Chalice, symbol of Unitarian Universalism 
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World Religions Family Chart 
  

JUDAIS
M 
 
 

CHRISTIANI
TY 
 
 
 
 Refor

Shi’ite

Conservat

Ortho
Catholi

Protest

Anglican/Episco

Luthe

Presbyte
rian 

Bap

Qu

Metho

African 
Methodis

Congregation
alist 

IISLAM 
 
 
 

Sunni 

Orthodox 

HINDUIS
M 
 
 

JAINISM 
 
 
 

ZOROASTRIANI
SM 
 
 

BUDDHISM 
 
 
 

Mahay
Therav

Vajray
Sikhism 

 
 
 

CONFUCIANIS
M 
 
 

TAOIS
M 
 
 

SHINT
O 
 
 

Ze

NATIVE or ANIMIST or 
SPIRIT 
 

Rastafariani

Baha’i

Hare 

Unitarian 
Mormo

Unificati
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Things I Like to Do Chart 
 

 Who Likes to Do This? 

Read, write, and tell stories  

Do experiments, figure things 
out, work with numbers, ask 
questions and explore patterns 
and relationships 

 

Draw, build, design and create 
things, daydream, look at 
pictures/slides, watch movies 
and play with machines 

 

Sing, hum tunes, listen to 
music, play an instrument and 
respond to music 

 

Move around, touch and talk 
and use body language 

 

Be outside with animals, 
geography, and weather; 
interact with the surroundings 

 

Have lots of friends, talk to 
people and join groups 

 

Work alone and pursue own 
interests 
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Learning Styles Certificates 
 

I am a Linguistic Learner 
 

and I learn best by  
 
 

 
 
 
 
 
 
 
 
 

 
 

Saying, Hearing, and Seeing Words! 

I am a Logical/Mathematical Learner 
 

and I learn best by  
 
 
 
 
 
 
 
 
 
 
 

 

Categorizing, Classifying, and Working with 
Abstract Patterns/Relationships! 

I am a Spatial Learner 
 

and I learn best by  
 

 
 
 
 
 
 
 
 
 
 
 

 

Visualizing, Dreaming, Using the Mind’s Eye 
and Working with Colors/Pictures! 

I am a Musical Learner 
 

and I learn best by  
 

 
 
 
 
 
 
 
 

 
 
 

Rhythm, Melody, and Music! 
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I am a Bodily/Kinesthetic Learner 
 

and I learn best by  
 

 
 

 
 
 
 
 
 

 
 

Touching, Moving, Interacting with 
Space and Processing Knowledge 

Through Bodily Sensations! 

I am a Naturalistic Learner 
 

and I learn best by  
 
 
 
 
 
 
 
 
 
 

 

Studying Natural Phenomenon in a 
Natural Setting, Learning About 

How Things Work! 

I am an Interpersonal Learner 
 

and I learn best by  
 

 
 
 
 
 
 
 
 
 

 
 

Sharing, Comparing, Relating, 
Cooperating, and Interviewing! 

I am an Intrapersonal Learner 
 

and I learn best by  
 
 
 
 
 
 
 
 

 

Working Alone, Individualized Projects, 
Self-Paced Instruction  

and Having My Own Space! 
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8 Styles of Learning 
 
Linguistic Learner 

 Likes to: read, write and tell stories.  

 Is good at: memorizing names, 
places, dates and trivia.  

 Learns best by: saying, hearing and 
seeing words.  

 
Logical/Mathematical Learner 

 Likes to: do experiments, figure 
things out, work with numbers, ask 
questions and explore patterns and 
relationships.  

 Is good at: math, reasoning, logic 
and problem solving.  

 Learns best by: categorizing, 
classifying and working with abstract 
patterns/relationships.  

 
Spatial Learner 

 Likes to: draw, build, design and 
create things, daydream, look at 
pictures/slides, watch movies and 
play with machines.  

 Is good at: imagining things, sensing 
changes, mazes/puzzles and 
reading maps, charts.  

 Learns best by: visualizing, 
dreaming, using the mind's eye and 
working with colors/pictures.  

 
Musical Learner 

 Likes to: sing, hum tunes, listen to 
music, play an instrument and 
respond to music.  

 Is good at: picking up sounds, 
remembering melodies, noticing 
pitches/rhythms and keeping time.  

 Learns best by: rhythm, melody and 
music.  

 
 
 

Bodily/Kinesthetic Learner 

 Likes to: move around, touch and 
talk and use body language.  

 Is good at: physical activities 
(sports/dance/acting) and crafts.  

 Learns best by: touching, moving, 
interacting with space and 
processing knowledge through 
bodily sensations.  

 
Naturalistic Learner 

 Likes to: be outside, with animals, 
geography, and weather; interacting 
with the surroundings. 

 Is good at: categorizing, organizing a 
living area, planning a trip, 
preservation, and conservation.  

 Learns best by: studying natural 
phenomenon, in a natural setting, 
learning about how things work.  

 
Interpersonal Learner 

 Likes to: have lots of friends, talk to 
people and join groups.  

 Is good at: understanding people, 
leading others, organizing, 
communicating, manipulating and 
mediating conflicts.  

 Learns best by: sharing, comparing, 
relating, cooperating and 
interviewing.  

 
Intrapersonal Learner 

 Likes to: work alone and pursue own 
interests.  

 Is good at: understanding self, 
focusing inward on feelings/dreams, 
following instincts, pursuing 
interests/goals and being original.  

 Learns best by: working alone, 
individualized projects, self-paced 
instruction and having own space.  

 
From the Learning Disabilities Resource Community at www.ldrc.ca  
  

http://www.ldrc.ca/
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Learning Styles Charades 
 

Team A 
 

1. Act out a Linguistic Learner.  Linguistic Learners are good at 
memorizing names, places, dates and trivia. 

 
2. Act out a Spatial Learner.  Spatial Learners are good at imagining 

things, sensing changes, mazes/puzzles, and reading maps and 
charts. 

 
3. Act out a Bodily/Kinesthetic Learner.  Bodily/Kinesthetic 

Learners are good at physical activities (sports/dance/acting) and 
crafts. 

 
4. Act out a Interpersonal Learner.  Interpersonal Learners are 

good at understanding people, leading others, organizing, 
communicating, manipulating, and mediating conflicts. 

 
Team B 

 
1. Act out a Intrapersonal Learner.  Interpersonal Learners are 

good at understanding themselves, focusing inward on feelings 
and dreams, following instincts, pursuing interests and goals and 
being original. 

 
2. Act out a Naturalistic Learner.  Naturalistic Learners are good at 

categorizing, organizing a living area, planning a trip, preservation, 
and conservation. 

 
3. Act out a Musical Learner.  Musical Learners are good at picking 

up sounds, remembering melodies, noticing pitches and rhythms 
and keeping time. 

 
4. Act out a Logical/Mathematical Learner.  Logical/Mathematical 

Learners are good at math, reasoning, logic, and problem solving. 
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Unit Two Session List 
 

3 – Different Bodies (Race) 

4 – Different Bodies (Gender) 

5 – Different Abilities 

6 – Different Families 

7 – Different Beliefs 

8 – Different Ways to Learn 

9 – Different Thoughts 
(Politics) 

10 – Different Ancestors 

11 – Different Ways to Live 
(Poverty & Wealth) 

12 – Different Ages 

13 – Accepting Differences 
Helps Us To Grow 
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Affirmations Self Portrait Page 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

I like me! 

I can take good care of myself. 

I can say something when others treat me unfairly. 

I can ask for help when I need it. 

I can try different ways to act to get what I need. 
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Learning Styles Survey Form 

 

Ways People Learn Did it happen in our worship? 

Saying, hearing, or seeing words  

Categorizing things or making a 
pattern 

 

Imagining how something looks  

Hearing or making music  

Touching and moving  

Exploring in nature  

Sharing ideas with other people  

Thinking about an idea by yourself  
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Learning Styles Survey Compilation Page 

 

Ways People Learn 
Did it happen in our 
worship? 

Learning Style 

Saying, hearing, or seeing 
words 

 LINGUISTIC 

Categorizing things or 
making a pattern 

 LOGICAL/MATHEMATICAL 

Imagining how something 
looks 

 SPATIAL 

Hearing or making music  MUSICAL 

Touching and moving  BODILY/KINESTHETIC 

Exploring in nature  NATURALISTIC 

Sharing ideas with other 
people 

 INTERPERSONAL 

Thinking about an idea by 
yourself 

 INTRAPERSONAL 
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Unit Four Session List 

 

20 – Being Fair about Race and 
National Origin 

21 – Being Fair about Gender 

22 – Being Fair about Learning 
Styles 

23 – Being Fair about Dis/Ability 

24 – Being Fair about Age 

25 – Being Fair about Family 
Structure/Sexual Orientation 

26 – Being Fair about Religion 
and Politics 

27 – Being Fair about Poverty 
and Wealth 


